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1 Introduction
International School of Lund-Katedralskolan (ISLK) is an international school and
preschool providing education for children who are in Lund and the region on a
temporary basis because of their parents’ work or studies. The school offers the
International Baccalaureate (IB) Early Years Programme (EYP), Primary Years Program
(PYP) and Middle Years Program (MYP) to children aged three to fifteen/sixteen. The
working language is English and the school offers Swedish as an additional language to
all students. ISLK has intake criteria, which means that families need to provide
supporting documentation for their temporary stay. Children who have lived and
studied in an international environment abroad can finish their studies at ISLK on their
move to Lund. ISLK provides an After School Programme (ASP) for students whose both
parents either work or study. The ASP combines the values of the IBO Mission statement
and Learner profile with the National Swedish curriculum for after school activities.
During School Year 2018/19 ISLK had 432 students in PYP and MYP (EYP 30 students at
the end of the year) The students represented about 45 different nationalities between
them.
ISLK had approx. 70 employees, whereof 46 teachers. The student-teacher ratio was
14,1 students per teacher in 2018/19 (national average elementary school 12,1). The
management of the School consists of a principal, an assistant principal and four
programme coordinators.
ISLK Vision
A community of lifelong learners reaching their full potential
ISLK Mission
ISLK is committed to creating an environment of equal opportunities that promotes
understanding and respect, with a continuous focus on social responsibility and
democratic issues
The aim of the school is to provide a quality curriculum, allowing the students to realise
their highest potential and gain a life-long love for learning.
Our mission is to educate all students in a supportive and challenging environment to
become open-minded, life-long learners whose performance is a credit to themselves
and society.
Whole school goal 2018/19
ISLK was going through a large self-evaluation from January 2018 to January 2019 in
order to prepare for an external evaluation visit by the IB, which took place on June 3-5,
2019. This evaluation is done every five years and has been the school’s focus. The selfevaluation along with an extensive amount of paper work and examples of teachers’ and
students’ work was submitted to the IB prior to the visit. A report with the findings was
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sent to ISLK at the end of June. (Annex 5 Evaluation report, IB World Schools Department,
June 2019)
ISLK has a continuous focus on creating a better common understanding of the work
with quality improvement at different levels and accountability for all. The school has
used Helene Timperley’s model for professional learning and development in order to
set goals on an individual, team and school level. A modified template of the Timperley
model has been piloted for individual goal setting with the teachers for the first year.
(Ann. 6)
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2 Systematic quality work
ISLK has a parallel system of quality work. One is in line with the IB standards set by the
action plans for the two programs depending on the latest evaluation from the IB with
regards to the IB Programme Standards and Practices, (Ann. 7) the changes in the
program reviews and goals set by the staff in the continuous development work. The
three areas of evaluation in the IB programme Standards and practices are Philosophy,
Organization and Curriculum. In all, there are 64 different standards to take into
consideration.
The standards and templates of the Municipality of Lund, based on the Swedish school
legislation, set the other system of quality work. Parts of the two systems coincide.
The pedagogical teams, EYP, ASP, PYP and MYP, meet every week in development
meetings working in collaboration to enhance the teaching and learning and the delivery
of the programs at ISLK. The meetings are carefully planned for the year by the
programme coordinators and sessions for collaborative evaluation and reflection is built
in to the calendar, for instance reviewing planners, standardizing students' work,
looking at results etc. Minutes are taken in every meeting.
ISLK has continued to work with professional learning communities. A professional
learning community, PLC, is a group of educators that meets regularly, shares expertise,
and works collaboratively to improve teaching skills and enhance student learning.
The coordinators organize meetings for standardization with other IB schools in Sweden
every year.
The Educational Leadership Team (ELT) sets the goals for the whole school after having
reviewed the data from the previous year, presents it before the summer break but
highlights it in August. These goals are aligned with the goals for the programmes
identified by the teams.
The data used to analyse results are among other things in the PYP: running records
Reading A-Z for language literacy, standardized writing assessment and International
School Assessment (ISA). For MYP International School Assessment, internal tests with
standardization and subject grades, evaluations and surveys.
The ISA assessment program is designed especially for students in international schools
in Grades 3 to 10. It is based on the internationally endorsed reading, mathematical
literacy and scientific literacy frameworks of the OECD (Organisation for Economic Cooperation and Development). ISA is used by international schools and schools with an
international focus, whose language of instruction is English. ISA measures
mathematical literacy, reading and writing. The ISA test is taken by more than 73 000
students in about 340 countries.
Students evaluate all the units of work with the teachers. MYP students have made a
survey evaluating half of the subjects in the spring of 2018. The questions concern how
well the teaching and learning matches the programme and the students’ individual
needs. Students in different year groups have done the Swedish school inspectorate
survey and the LUNK survey (student well-being and school related matters). The
student councils serve as focus groups for the ELT to get feedback on both learning and
the psychosocial work, taking place in school.
6

Parents do the Inspectorate survey in certain year groups. The ELT works closely with
the Parents and Teachers Association (PTA) who helps the school to get feedback from
parents on school matters.
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3 Committee objective No 1: To complete the curriculum task of
imparting knowledge with good and improving results, high
quality and effectiveness
3.1 Knowledge, development and learning
3.1.1 School goal year 2018/19
The Focus area of School year 2018/19 has been Understanding of learning support and
multilingualism.
ISLK has students with 45 plus different mother tongues in the school, hence the
importance of understanding how staff can support students with a bi- or multilangual
background.
All pedagogical staff attended an in-school IB workshop on Bilingual and multilingual
teaching and learning. ISLK has decided on a whole school approach to language
learning and multilingualism, which is reflected in the ISLK Language policy (Ann. 8)
ISLK Language policy). In the policy, one finds the philosophy of embracing the use of
different languages as well as an agreement on strategies used by ISLK staff to
continuously strengthen students’ language and literacy development and offer
pathways to learning languages. Strategies visible in the classroom could be sentence
starters, word walls/word banks, picture support and key words with translations.
Teaching and learning strategies are also visible in the teachers planning of units of
work. Some teachers have decided to use a confianza table to help planning (Ann. 9
Template confianza table)
The training and the practical application has given the staff a better understanding of
the importance of teaching language in all subjects and all teachers being language
teachers. The IB visitors commended the school for its work with multilingualism:
The school shows commitment to fostering multilingualism throughout the school as
evidenced in subject offers, access to language classes in the local community and in
professional development to support promotion of multilingualism. (p 6 Evaluation
report)
3.1.2 Quality in teaching and learning, and learning environment – inclusion and
differentiation
In order to meet the ISLK vision, a community of lifelong learners reaching their full
potential, the school has continued to work and develop the area of inclusive education,
adding the work with multilingualism, and using the same methods of collaboration like
former years, professional learning communities (PLCs) with the focus of Removing
barriers for learning. The goal is to give the best education to every student who is
admitted to the school.
The IB visitors found evidence of the focus on, and collaborative work done, with
regards to inclusion and differentiation over the last of years in the Standard A, practice
9:
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Whole school:
The school has prioritized the provision of professional development and
inclusive support for all learners. This was evident in classroom visits, in
the provision of support staff, in the active development of a learning
support team (LST), in the recently updated inclusion policy, and in
conversations with the ELT, LST and teachers.
Commendation:
The school implements a wide range of support structures and resources to
ensure students are successful in the programmes and provides regular
professional development for teachers to support inclusion (p 7 Evaluation
report).
The IB visitors also found evidence of Collaborative planning and reflection incorporates
differentiation for students’ learning needs and styles. Standard C1, practice 1.6):
PYP: As evidenced in meetings with teachers, paired classroom teachers
and support assistants plan and work very closely together with the
ongoing support of the PYP and learning support coordinators to meet the
needs of individual students.
Commendation: The learning support team, teachers and coordinators plan
for and implement differentiation in the learning process. (p 30 Evaluation
report)
MYP: It is evident in conversations with the learning support team, teachers
and the ELT that there has been a special focus on providing professional
development to help ensure an inclusive approach to teaching and learning
during the period under review.
Commendation: The school and the learning support team have
collaboratively developed and implemented guidance for staff on
differentiated practises. (p 19)
3.1.3 Quality in teaching and learning, and learning environment – service action
and service learning
At ISLK, students are guided to become caring and active members of the local and
global community, by demonstrating personal commitment to services that make a
difference to the lives of others and the environment.
Service as Action encourages students to become aware of their roles and their
responsibilities as members of communities as the programme requires students to take
an active part in the community in which they live. How action will look like is different
from student to student and from context to context. However, the emphasis Service as
Action is on developing community awareness and community concerns and the skills
needed to make an effective contribution to society.
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Service as Action can be embedded into the subject specific curricula or the objectives of
Service as Action can also be fulfilled through stand-alone activities.
Examples of MYP student service action activities:
 In Design, making toys for the EYP students
 Organizing or participating in fundraising activities for a charity: cleanwater project
 Organizing or participating in a beach clean-up at Lomma beach
 Creating a poster to help raise awareness for people to reduce their water
waste
 Run an afterschool club: K-pop and manga, chess club
 Volunteer at school/cultural events: UN day, ISLK curriculum night and
Openhouse
 Collecting donations for homeless people
Service activities should evolve beyond doing for others to engaging with others in a
shared commitment towards the common good. Meaningful service requires
understanding of an underlying issue such as poverty, literacy or pollution, and
authenticating the need for this service. Meaningful service includes interaction, such as
building links with individuals or groups in the community.
The IB Evaluation report (Standard 2C Practice 2.5a):
Findings of the team: The MYP teachers, Service as action coordinator and
MYP coordinator have developed opportunities for meaningful student
action and they have facilitate a variety of learning experiences which allow
students to demonstrate the MYP service-learning outcomes.
Commendation: The Service as action coordinator, MYP coordinator and
teachers provide students with varied opportunities for school-led and
student-initiated action, monitored engagement quantitatively and
qualitatively.
3.1.4 Student results Primary years programme
PYP reading and writing
The PYP teachers have continued to have set times for literacy focus in the PYP
classroom with guided reading of text types connected to their units. To ensure that the
school teaches language literacy to students at their different levels, the PYP teachers
use the assessment tool Reading A-Z. The tool helps the teachers track students’
progress in reading, find out the level of language of students new to the school as well
as students in need of extra support. The children are assessed three times per year and
running records are kept as evidence.
The PYP also continued the aligned writing assessment from the previous school year, a
recurring assessment during the school year in the same way as the Reading A-Z.
Comparing the individual students’ results the teachers could see that the majority of
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children at all levels had made good progress by the end of the year. Having set the
internal reading and writing assessment in place in the school and adding more classes
to the ISA testing, the team decided to take away the GL assessment, which was taken by
the students during former years. The GL Assessment, is a formative assessment tool
used by many schools the UK. The result of the GL test did not give much added
information to the teachers about their students’ learning and progress.
The ISA test in the Upper Primary show that the students in all classes are testing similar
to like schools in the rest of the world, which is an improvement from former years. In
addition to the reading activities described above the improved results could also be an
effect of the library reading programme. This project is aimed at improving and
developing students reading skills and lust for reading.
PYP Mathematics
In general, the upper primary classes had a better result in Mathematic literacy in the
ISA testing than former years. Multi-step word problems and critical thinking skills in
Maths is still a development area. A reflection to be made is that in one or two groups
the result within the class was quite a narrow span. The question is whether the subjects
is being stretched for the students who needs to be challenged.
The PYP curriculum has been under review and the new guidelines for the scope and
sequences for the subjects has not yet been published. However, the general guidelines
given in the enhanced PYP show more explicitly teaching through inquiry and students
agency, more teaching through interdisciplinary units and less taught in stand-alone
subject. This will be a challenge to the teachers and require mapping of the students’
progress in a slightly different way in the future. According to the IB the school has to
ensure that inquiry is used across the curriculum and by all teachers. The findings of the
visiting team gave a recommendation to the PYP team and the school (Standard C3,
practice 3a):
Findings of the team: Through review of curriculum documents, it was
noted that some areas of literacy and numeracy reflect an inquiry approach
to a limited extent. In conversations with teachers and in classroom visits, it
was evident that teachers seek to adapt learning experiences and engage
students in more inquiry-based approaches in these areas where possible.
A group of teachers has recently returned from a workshop with Kath
Murdoch, and the Kath Murdoch inquiry model has been adopted by the
school. Teachers shared with the visiting team their interest in further
exploring how to promote student-led inquiry.
Recommendation: The ELT support the teachers in increasing inquiry-based
approached in the learning process related to numeracy and literacy in
integrating developing understanding of those disciplines into the
programme of inquiry.
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3.1.5 Student results Middle years programme
To pass MYP5 students need to have at least a grade 3 in a subject and a passing sum of
32 points out of maximum 56, based on 8 subjects (1 Language & literature and 1
Language acquisition plus 5 subject groups) and Personal Project included. Eight grades,
one from each subject group plus the personal project, are counted in their final total
which means that students need an average of 4 out of 7 in the grading system.
The MYP5 student result in total has decreased from 49,7 (IB MYP Final grades) School
year 2017/18 to 43,5 2018/19, please see Annex 1. Factors that can influence this is the
large income of new students in MYP5 and many non-native students. This is equally the
largest number of students ISLK has had for this year group so far, 41 students. ISLK is
still well above the IBO world-wide E-assessment results: 43,5 (ISLK) vs 36,5 (IBO).
The girls are continuing to achieve higher grades in total than the boys: 44,6 vs 39,5.
This follows the general pattern of the OECD countries and other IB schools. ISLK will
continue to monitor the differences in result between genders to see what actions can be
taken to support or motivate a certain gender of certain age groups.
MYP Mathematics
IB MYP Mathematics is a very demanding course. The level of the content and concepts
are higher than the Swedish curriculum for the ages 11-16.
In MYP4 and MYP5 the students have the possibility to choose to take Mathematics
Standard (which is an advanced level compared to the Swedish Mathematics
curriculum) and Extended Mathematics which is a highly demanding into-depth course.
In MYP5, 18 of the 41 students took Extended Mathematics and 23 Standard
Mathematics. The average ISLK Mathematics grade result is very good compared to the
IBO E-assessment result: 4,86 vs 4,57 for Standard and 5,49 vs 4,84 for Extended. In
addition one should also take into consideration the high number of students taking the
Extended course at ISLK.
In general ISLK continues to do well in Mathematics with some areas of development.
The actions planned for the MYP Mathematics department for the upcoming year is to:
 strengthen the continuum by liaising with the PYP teachers, including visiting
PYP6 maths lessons and continue the collaboration with Katedralskolan’s IB DP
teachers at the IB Diploma Programme.
 change the structure of the units for MYP1 and 2 to make them fit better with the
IB way of learning and further promote inquiry
 help students understand mathematical terminology better
MYP English language and literature
Considering the fact that most students at ISLK are non-native speakers of English, the
students in general do well in the subject of English Language and literature. The
average IBO final grade based on world-wide E-assessment is 4,6 (out of 7) and ISLK
MYP5 students had an average grade of 5,5 (2018/19). Students coming into the
programme with little or no English get language support in order to access the
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curriculum in English as quickly as possible. The teachers are working with scaffolding
to support the students and English language support is given both in the regular classes
and in pull-out sessions with a smaller setting, depending on the needs of the students.
ISLK promotes multilingualism and translanguaging and the students are encouraged to
use their mother tongue/strongest language to enhance their understanding and
learning.
The English language and literature department has identified a need to further promote
reading to strengthen the students’ reading skills both when it comes to fiction and nonfiction. A project that was implemented during 2018/19 and which will continue the
next-coming school year is the library reading-programme for MYP1 and 2. This
programme is aiming at improving and developing student reading skills and lust for
reading. In the lower year groups the department sees a need of further developing
narrative writing.
The English department has also been following up on last year’s goal of exploring the
use of more hand-writing instead of writing digitally. The results show that students got
used to it and developed their texts throughout the year. In general the students don’t
have anything against hand-writing and some students prefer it. The department will
continue to monitor to see if any other evidence of improved learning will occur.
Making the curriculum more accessible to students
MYP teachers have continued the ongoing work on clarifying and exemplifying
assessment criteria and command terms to improve student understanding of what is
expected of them. Command terms are words that are being used consistently through
all subjects, for example: analyse, state, describe, compare etc. This also includes a
consistent work on developing student friendly language for the assessment rubrics. The
set target for 2019/20 is to develop the rubrics even further using more student-friendly
language. Part of this work will be done with the students’ input.
The IB terminology can be quite abstract and difficult to understand for students and
non-native speakers. One of the core values of the MYP programme is Approaches to
Learning (ATL) which is visible in all subjects where the students are being taught
different skills to “learn how to learn” in the best way possible. This is an excellent
support for the students to access the curriculum.
Input from surveys to move learning forward
The results from the school inspectorate survey show similar results as previous years
but in generally the results in this MYP5 year group is a bit lower than last year’s MYP5.
This is the biggest MYP5 year group the school has had so far. Compared to the average
results in Sweden ISLK is still higher in the majority of the investigated areas. One
significant positive change is student welfare which has had a low rating in the survey a
few years but has increased and is now aligned with and even slightly above the average
result in Sweden. The students feel safe and secure; the school scores high on core
values in teaching and learning and core values in school. The areas which are a bit low
lower areas are Challenges and Adaptations according to students’ needs.
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The results of MYP 2 are in general above the MYP5 and the year group of 2018/19 is
also above the results of MYP 2017/18 in almost all of the areas.
Compared to the School inspectorate survey the results from the MYP1, 3 and 5 subject
specific evaluations are better overall. The learning climate is very good and the
expectations are very clear. The students feel that they have the chance to be active
learners, that the activities are varied and that they can take ownership and make their
voice heard.
The above data is used in the teacher analysis of what the student learning improvement
targets will be for the next-coming school year.
MYP Standardised test results
The results from the ISA (International School Assessments) testing 2019 indicates in
general that the median for ISLK is similar to other schools and that students, most
significantly the girls, improve more from MYP1 to MYP5 at ISLK. Students who have
done the test previous years have improved their results. In their analysis of the results,
the teachers see that native speakers in general do better in the Language parts of the
test but for the mathematical literacy test this is not the case.
During the school year of 2018/19 there were 22 students who took the Swedish
National Test. 21 out of 22 students received a passing grade. In general the results look
very good considering the student only have 3x60 minutes of Swedish per week. A big
majority of the students (64%) have been awarded the grades A-C.
Conclusions and student learning improvement targets from the MYP team
The subject departments identify student needs using the adapted ISLK version of
Helene Timperley’s inquiry model. Based on the their evaluations of last years’ data and
new findings the teams set student learning improvement targets for the up-coming
school year. In the yearly analysis from the subject departments some patterns are
clearly visible throughout the subjects:
Girls are in most areas achieving better than boys. The only exception is Physical Health
and Education (PHE) where it is more or less the same. Most of the departments want to
look into this matter to see what can be done to improve boys’ results and at the same
time keep the good results for the girls. Another interesting fact is that in Music the
difference is only noticeable when it comes to the academic parts of the subject and not
the practice parts.
A majority of the departments see a need to continue to develop the work with
differentiation to cater for a great variety of individual student needs.
All of the departments will continue to explore how to deepen the students’
understanding and use of the Approaches to learning (ATL) skills and how these
different skills can be taught in a more explicit way.
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The MYP team would like to continue and increase visits to each other’s classrooms in
order to observe the students in different learning environments and get inspiration
from their colleagues.
The MYP departments want to emphasize student voice and choice and make sure to get
more input from the students when refining the learning and teaching. This will be done
by for example using student interviews, more student evaluations and entry and exit
tickets.
3.1.6 Equal assessment
Class teachers and subject teachers, are working with standardization in order to
enhance student learning and ensure equal assessment and equity. When there is only
one teacher in the department, contacts have been made with other schools for
collaboration and standardization.
In order to be able to compare ISLK to other international schools the students are doing
the International school assessments standardised tests – ISA. This is being done in
MYP2, 4, 5 and PYP4, 5, 6.
The MYP Personal project is a student driven project that the students do during their
last year of the MYP and which is being assessed as a subject. This project is being
externally moderated by the IB and feedback on the grading is given to the school as
well as a termination of the final grades of the students for their projects. The results
awarded by the ISLK MYP teachers are in general very much aligned with the results
awarded by the IB.
The MYP staff have also submitted 2 unit planners per subject and 2 interdisciplinary
unit planners to have feedback on the planning and assessment process from the IB. This
is part of the required preparations required for the IB five year evaluation that took
place in June 2019. The school has got good feedback in general and have also been able
to identify areas of development in the different subjects. This feedback in very valuable
in order to develop and improve the teaching and learning.
3.1.7 Study guidance from the Mother tongue department
ISLK does not use the service of study guidance offered by the Mother tongue
department on a regular basis. When used in the past there has been a discrepancy in
the understanding of the curriculum and the fact that the teacher needs to work with
mother tongue and English, not Swedish. However, in very specific cases where there is
a need to find out more about student needs with the help of a mother tongue teacher
ISLK has used the services of the mother tongue department. ISLK promotes
multilingualism and the students are encouraged to use their mother tongue to develop
their learning and understanding. ISLK provides English language support to students
inside and outside of the classrooms.
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3.2 School contacts with the surrounding society and career guidance
3.2.1 Career guidance
Since January 2017, ISLK has its own career counsellor who is guiding and supporting
the students in their options and choices for future education. The career counsellor is
working in close collaboration with Katedralskolan, where most of ISLK students choose
to continue their education, and The Admission for upper secondary education. The
career counsellor have been working 30% at ISLK during this school year 2018/19. Due
to an increased student body ISLK will add 10% to this duty for 2019/20 and evaluate
the effect of this. The information and support provided to students and their parents is
of high quality and ISLK see that there is a bigger need of career counselling in our
school community than in regular Swedish schools due to the fact that the students and
families are not acquainted with the Swedish system and at the same time have high
expectations of school and education in general.
During 2019/20 ISLK will try to organise the career counsellor work slightly differently
and offer for example group sessions for parents and students that want to deepen their
understanding.
The aim is equally to include more inspirational activities related to further education
and job opportunities for ISLK students. Teachers engage parents and people from Lund
University to come and talk in connection to unit work. ISLK has many connections in
research and the corporate world which benefits the students learning and
understanding both of a subject but also of the line of work you can have.
3.2.2 Collaboration with Upper secondary education, University and local
stakeholders
Every year the MYP5 class do the Model United Nations (MUN) role play together with
Katedralskolan’s PDP class. Teachers and students are working in collaboration on this
event which is connected to a unit of work in History/Individual and Societies. The
Model United Nations normally take place at Stadshallen where the students spent the
day representing countries from across Europe or the world holding speeches and
proposing solutions with regards to a specific topic.
The MYP2 students conduct a field trip to the recycle station Spillepengen in Malmö to
enhance the understanding of recycling.
The MYP Science team has had a collaboration with students and teachers from Lund
University on the topic of Lung Regeneration for the classes of MYP3, 4 and 5 connected
their unit work. The project is about trying to make 3D print organs that could one day
be used for transplantations. The presentation focused on three things:




What are some lung diseases
Different ways to 3D print organs and the way they work with
Ethical questions surrounding 3D printing of lungs.
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Students do study visits to the university and the Vattenhallen Science centre where
students take part in experiment, look at exhibitions, visit the planetarium etc.
Several ISLK teachers attend the Kulturen training in order to be able to take the
students to the different exhibitions (both permanent and temporary exhibitions).
ISLK has had collaborations with Kulturskolan and Naturskolan both on group- and
school-basis.
ISLK takes part in and arranges sports tournaments initiated by ISLK many years ago;
basketball/volleyball vs Bladins, the International School of Helsingborg, the
international School of Älmhult and ISLK parents. There is also a yearly athletics
tournament between several schools in Sweden and Denmark.
ISLK collaborates with Lund International Hub on further improvement on services for
international families.
ISLK takes part in Litteralund acitivites for PYP and MYP and the ISLK librarian is part of
the Litteralund committee.
The PYP classes hosted the Canadian author David Schwartz and engaged in writers and
literary workshops.
3.2.3 International collaboration
ISLK attends and initiates meetings with Swedish and Danish IB schools for
standardization; teachers, coordinators, heads of schools. ISLK has three teachers who
work as workshop leaders for the IB, educating other pedagogues. This brings
knowledge about any changes to the programmes as well as a vast network of educators
and schools and the school promotes for more teachers to take part of the IB
community.
One of the PYP coordinators has been on the board for the Swedish association of IB
schools which works in collaboration with the IB. The ISLK Principal was Chair of IB
Regional Council AEM and she has contact and work in collaboration with heads in other
international school around the world.
The work and collaboration with the IB community locally and globally is highly valued
by the IB. The visitors commended the school in the evaluation report (Standard A,
practice 7):
Findings by the team: The school actively participates in various IB
communities. Priority has been given to ensuring that staff participate
regularly in a rich array of IB workshops and conferences. Almost every
year, teachers and leaders meet formally with staff in other IB schools in
the local network. During conversations with the visiting team, teachers
and pedagogical leaders stated that these meetings, whereby subject
specialists, year groups or other groups (such as PYP exhibition) convene
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and collaborate on curriculum, were generally considered valuable
opportunities to help develop the programmes. The school is an active
member of the Association of Swedish IB Schools (ASIB). There are IBEN
members amongst the ELT, and the school supports their staff in these
roles. Examples of IBEN roles in the school include workshop leaders, BQC
reviewers and a regional field representative.
Commendation: The school and staff promote and facilitate active
participation in local and global IB communities.
ISLK would like to use the work with UN global goals as a starting point for international
work and worked in collaboration with NGO the Globetree in 2018/19 (See 4.1.2).
At the end of the spring term ISLK was invited to be partner in an Erasmus+ project
starting in August 2019, which will be the focus for the international work in the next
school year. The project includes schools from Italy, Spain and Germany.
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4 Committee objective No 2: Develop and enhance the work for
Sustainable Development
4.1 Environment
4.1.1 School goals year 2018/19




To highlight the UN Global goals and Children's’ rights on continuous basis within
the curriculum and separately
To connect ISLK to other schools in the community locally and globally keeping
environmental issues and the global goals in mind
To create opportunities for staff and student agency, service learning and service

4.1.2 The School’s environmental work
ISLK finds it very important to connect the work with sustainability to the learning that
takes place through the units. The PYP staff chose two years ago to define sustainability
as learning that links knowledge, inquiry, and action to help students build a healthy future
for our local and wider community, and the planet. It is a great definition, which includes
all of the global goals in one sentence. When mapping the work done in the units the
staff in both programs could see, that they addressed many issues with sustainability in
many different ways in all subjects and year groups.
ISLK has had a number of students very engaged in sustainability and they have been
great role models and a driving force in many ways. In order for the work to be divided
in a school and for it to last, more people need to be involved.
As a means of putting the focus on the UN global goals and the children’s right, the ELT
initiated a global group at ISLK consisting of interested staff and students from different
departments. The purpose of the group was to highlight the goals from the perspective
that everyone could do something to help make the world a better place. The group
named themselves the ISLK Taking Action group, since taking action is a very large part
of the learning process for IB students. They met every two weeks and was both teacher
and student driven depending on activity. Some activities were prompts around the
school for instance to use less water in the toilets or to use man-power when opening
the doors. They highlighted specific days for instance the international bike day by
giving cinnamon rolls to students who arrived by bike.
ISLK always celebrate UN day in October and in 2018 Mustafa Al Jounde visited the
school, the Children’s peace prize winner from 2017. A great example of how children
can make change happen.
The taking action group planned for Earth Day with a whole school assembly in the
morning. Most of the activities were student driven with support from the teachers:
student presenters of clips about the UN, students who presented speakers and older
students who lead activities for the younger ones for instance planting flowers or
building a bug-hotel. The same day, bird-houses that the PYP6 students had made were
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mounted in the trees in the park and the students mapped out good places for bugs to
live, looking at the vegetation etc. All students marched for the earth that day. The preschool children in the EYP walked in the morning after having talked about the earth
and made signs with some MYP-students. The older students marched through Lund in
the afternoon protesting against emission- for the Earth.
The school organised visuals and posters of the UN Global goals for all classrooms and
central places of school. Boards specifically dedicated to sustainability and the UN goals
were put up centrally in the school to display student work. The ELT also decided that
ISLK would join the local UN organisation in Skåne. A few teachers took the step one
courses about the UN during the autumn.
The NGO The Globetree visited ISLK in early autumn with a play created and performed
by children from Dandora, a slum area and city dump in Nairobi, Kenya. The play, My
Life and Child’s Life, is based on the children’s life in Dandora and it is very powerful and
moving. After the play is performed, the audience could ask the crew questions about
the play or their lives. All the students in PYP4-6 and MYP1-5 saw the play, which
connects to issues like poverty, schooling for all, pollution and children’s right. Many
questions arouse as to how we in our school could help the children in Dandora and the
conversation continued in the dining room with the guests and in the classrooms after
they had left.
The Globetree was impressed by the ISLK students and staff and the sincere engagement
they showed. The school got an invitation from the Globetree to take part in a
conference for children in Nairobi in the spring 2019. The conference would be a Kickoff for celebrating the UNEP celebrating fifty years in 2022. Children from Sweden and
East Africa would build a Future Vessel, a piece of art showing children’s thoughts on
what is most important in life. The Future Vessel would be moved to the UN
Headquarters and the Children’s meeting place in Nairobi. It would then be presented to
decision makers during meetings with the ministers of the world, later in the spring.
ISLK decided to go, but involving the whole school in the preparation for the conference.
Students in MYP3-4 had information about the conference and could apply to come.
They had to write a letter to the adults in the Taking Action group explaining why they
were good candidates. The students were expected to take responsibility in preparing
the conference in school and to report to the community when back in Lund. All students
were engaged in the questions: What is most important to me? What is most important
to the world? The school had a theme day, which started with information about the
global goals. After that, all students worked in groups of mixed ages and used recycled
fabric, yarn and colour to visualise the answer to the questions posed. Parents helped
during the day and the result was three large patchworks with messages from the
children. Two of these were brought to Nairobi and the conference and one is kept in the
school.
As a preparation too, the taking action team collected items for children and families in
Dandora: clothes, jackets, football shoes, old mobile phones and a few computers. The
items would go to a newly started NGO, Dandora Mtoto Wa Dandora Initiative, which is
started by a young man who has been on the Globetree performaces in the past and who
wants to give back to his community.
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Five students, five teachers and two school leaders went to Nairobi for eight days. Before
attending the conference, the group went on a study visit to Dandora, the city dump and
the slum. They also spent a day in an IB school in Nairobi and connected to students and
teachers for future collaborations as well as helped the Globetree throw a party for 100
children from Dandora. The visit was certainly a revelation for everybody and the ISLK
group did the school credit by working hard in the conference, helping out where
needed and being very open-minded and flexible. The trip and conference has certainly
strengthened the work with the global goals and children’s rights and the collaboration
with the Globetree will continue coming school year.
Another positive outcome from the collaboration with the Globetree, the City of Lund
has a Children’s meeting place, under a tree next to the city library. Representatives
from the Boards of Education and the Board of Culture and recreation inaugurated it
during the Lund sustainability week. Students from ISLK and three Swedish schools sang
and danced and the Globetree performed a water ceremony.

4.2 Health
4.2.1 School goals year 2018/19
School goals year 2017/18 has been the same as previous year: to provide the best
education for every student admitted to the school, to provide a curriculum that
promotes a balanced life, to help teachers work with inclusive education in the class
room.
4.2.2 The school’s work
The school nurse follows the health program for Swedish schools. The school nurse did
an excellent job in catching up with the backlog of examinations, vaccinations, healthtalks etc during last school year and has taken part in more preventative work during
the school year 2018/19. One of the school doctors working within Lund’s city comes to
ISLK on a continuous basis and ISLK use the services of a consultative psychologist for
evaluations and consultations. The hours for the psychologist is about four hours per
week i.e. 10%. Worth noting is that ISLK vaccinated 10% of the total vaccinations in
Lund last year, in all 200 vaccinations. This means that many working hours for the
school nurse and doctor are spent on documenting, preparing and giving vaccination
and a lot of vaccine is being bought every year. All this a large cost for the school.
The social counsellor tries to meet all new students in the MYP and the aim is to expand
this to a include PYP students as well. The students normally enjoys coming to school
and ISLK does not have a problem with truancy or absences.
With the team and structures for learning support in place, the school has been able to
work in a more strategic and systematic way with student welfare and health, focusing
more on the preventative measures that promotes and improves the general health of
the students continued during 2018/19. The plan for the team is to add two special
educational needs teachers, as the school grows larger.
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The team works in collaboration with the teachers concerning healthy living, food and
exercise, sex education etc. connected to the curriculum.
The school has some great role models in terms of healthy living and exercise. One
example is the class teacher in PYP6 who worked with the class on a track in the park to
run ”a mile a day”. The track was provided with sign of how long you had been running
or walking and the group did the mile a day throughout the school year.
4.2.3 Preventive social and emotional learning
ISLK has been mapping out and working with social and emotional learning including
sex and health education (see 4.3.2).
4.2.4 Student stress
In the LUNK survey, in mentor groups, and in student individual health talks stress has
been shown as an issue even if students in general are happy with their school situation
at ISLK. In PYP6, the students have felt quite stressed at times when working with their
student driven Exhibition project.
In 2018/19 a new assessment rota system and a limitation of test and assignments per
week was introduced. What also supports the student learning in providing strategies is
the Approaches to learning – ATL, learning how to learn the best way possible, which is
addressed in all subjects and is one of the core values of the IB programme.
In order to prevent stress and coping with the tasks the students will check the overall
work on a regular basis in their mentor groups/classes and plan the assessment and
work together. If the situation looks too stressful in the MYP, the mentors will highlight
this to the MYP team for the teachers and to see how the workload can be more
balanced. For the next school year there is also a planned collaboration with MYP
teachers and the social counsellor on strategies for having a balanced life and how to
manage stress.
4.2.5 Attendence
Student attendance is in general high at ISLK. The families consider education important
and promote being in school and doing well. However, ISLK is to some extent working
with attendance in the youngest year groups PYP1 and PYP2. Depending on background,
some parents may keep the children at home for different reasons. We see a correlation
between the results in reading and writing to time being absent in the cases where the
students have been away a lot. Hence, the school is working with parents to understand
the importance of continuity and routines and the fact that students miss out and lag
behind if they do not attend the lessons. If a family want a more flexible pre-school type
education for their child, they are advised to maybe choose a different school.
ISLK use the attendance system Skola24 and introduced the same system in the preschool/EYP and the After School Programme in 2018/19.
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The school has seen a need of clarifying absence routines, rules and regulations to staff
and parents. Starting from 2018/19 ISLK has a newly revised Attendance policy
document, with one version directed towards the staff and one to parents was shared
with the community (see Ann. 10 and 11).

4.3 Norms and Values
4.3.1 School goals year 2018/19



Strengthen the systematic approach of core values in all subjects and develop
knowledge on how to work to prevent degrading treatment and discrimination.
Mapping out Social and emotional content and concepts in the ISLK IB curriculum
to see what needs to be kept, adjusted and developed.

4.3.2 Value based education – promotion and prevention
The core values of the IB programme are very similar to the Swedish curriculum core
values. ISLK promotes the IB and the ISLK mission statement, and refers to these as the
school’s common ground. These values are also supposed to permeate the teaching and
learning. ISLK has the school rules visible and accessible around the school and in the
digital classrooms. All classes also have essential agreements/social contracts for their
individual classes, which are aligned with the school rules.
During the school year 2018/19 ISLK has continued to improve and develop routines,
processes, documents and collaborations for preventive work with regards to student
well-being, norms and values.
At the beginning of the year, training on core values, the grounds of discrimination, work
to prevent degrading treatment was provided to PYP and MYP staff during development
meetings and with the support of Sara Alfredsson, development coordinator, at
Utbildningskansliet. In alignment with the City of Lund and the goal to improve the
reporting of degrading treatment ISLK has developed and documented procedures for
handling and reporting degrading treatment. The staff showed to be very principled and
supportive of the reinforced routines and during the first part of the year a quite big
number of reports were filed and dealt with, most of them minor incidents. During the
second part of the year, the reports decreased. Staff has continued to report in a
thorough way and at the same time worked with the students to prevent degrading
treatment and promote a caring and positive behaviour and approach.
ISLK has continued to develop the area of social and emotional learning (SEL). SEL
includes everything from building relations to how we treat each other and sex and
health education. At the end of 2017/18 the school started a collaboration with one of
the development coordinators, Åse Werner, whose field of expertise is within this area
with the aim to create a scope and sequence/a programme for the continuum EYP-MYP
with regards to social and emotional learning. The goal for 2018/19 was to map out the
curriculum in the PYP and MYP programmes to see what is already being addressed in
the current curriculum and what will need to be included in order to develop student
learning and understanding of SEL. When working with the mapping the teams have
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also started to identify staff’s needs for professional development within this field. The
LST has met on a regular basis with Åse Werner to continue to plan for an ISLK SEL
vision and curriculum. Åse Werner has also worked with the MYP team to assist in the
mapping of the curriculum with a special focus on sex and health education. The
Swedish sex and health education curriculum is well researched and the content and the
concepts work very well in alignment with the PYP and MYP IB framework. The social
counsellor and one MYP Science teacher attended an IB SEL workshop. This workshop
mainly targeted mindfulness and student well-being. The goal for 2019/20 is to finalise
the adjusted curriculum and provide professional development opportunities for staff
within SEL area.
Teachers play an important role in the equal treatment work. Equal treatment is
highlighted and worked with in units and during mentor time (MYP) and circle time
(PYP) which are held every week. Different kind of focus could be group dynamics, how
we talk to each other, appreciation of differences etc. There are equally units of work
both in the PYP and MYP addressing human rights, children’s rights, conflicts and
resolutions as well as units on gender and sexuality. The ISLK work with equal
treatment and preventive work against degrading treatment is collated in the school’s
equal treatment plan. (see Ann. 12). The plan is shared with staff and guardians. Student
friendly versions of the plan have been produced to explain the definitions of bullying,
harassment etc. It also tells students who to turn to and the procedures in brief. The
equal treatment plan is revised and updated on a continuous basis and at least once a
year. The equal treatment documents are available in a digital format on the ISLK google
sites and mentor classrooms. The student friendly version is available in all MYP
classrooms. The equal treatment plans were highlighted by the IB evaluation team as a
very positive and useful tool in the work of creating a safe and nice learning
environment even though it is not a required document within the IB system.
4.3.3 Value based education – actions
The school has an ISLK Friends development group, which consists of staff
representatives from the PYP, MYP, the After school programme (ASP) and the Learning
Support Team (LST), supported by the Educational Leadership Team (ELT). The overall
aim with the group is to create a caring, open minded, safe and secure learning
environment. The objectives of the group are:
 Developing long term and short term projects and procedures that will
enhance a safe and secure environment focusing on student welfare
 Working proactively with school development work concerning student
welfare and wellbeing
 Sharing ideas and best practices with regards to student welfare and
wellbeing
 Communicate ideas and suggestions from staff
 Be a part of and give input to ISLK Equal treatment work
 Take actions in order to achieve a caring, open minded, safe and secure
learning environment for our students
The Learning support team works closely with teachers and students, individually and
in groups. The Learning support team also works closely with parents so that any
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information about bullying or bad treatment that comes their way is reported on and a
solution can be looked at.
PYP and MYP staff have break duties throughout the school day to ensure a safe and nice
learning environment. ISLK score high on core values in the survey from the Swedish
school inspectorate.
During the school year EYP, PYP and MYP students have had the opportunity to engage
in mutual activities organised by teachers or by the initiative of students with the aim of
getting to know each other, meeting new perspectives and strengthen the continuum.
These opportunities have included things like reading and writing groups, creating
games, work towards the UN global goals and break time activities.
The Learning support team has assisted in organising team building activities for PYP
and MYP classes, for example in Skrylle and during mentor time.
MYP1 students (the youngest students in the MYP programme) have been taking an
active part in mapping out safe and not so safe areas in the school. The students
generally feel very safe on the school grounds. This is also evident in the survey from the
Swedish School inspectorate (MYP2 and MYP5), The LUNK survey (MYP1 and MYP4)
and the ISLK student well-being survey (PYP6-MYP5). Some of the students bring up the
changing rooms in PHE and at some times the common room by the fuss ball table. This
also comes across in the student well-being surveys. After this input the common room
was refurnished and the fuss ball table moved to a more visible place. The school is
investigating if there are more actions to take with regards to the changing rooms and
whether it is possible to have shower curtains.
MYP and upper PYP staff had training from the Friends organisation about Student
safety on the internet. ISLK parents for upper PYP and MYP were also invited to an
educational evening session on the same theme.
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4.4 Student responsibility and participation
4.4.1 School goals year 2018/19
The school goals with regards to student responsibility and participation are the same as
last year:
 to take part in the planning process for teaching and learning,
 to take part in the evaluation of teaching and learning,
 to become independent learners who takes charge of their own learning
processes, to learn about the democratic processes through councils (class,
programme, library, food etc)
4.4.2 Participation
ISLK has two student councils, one for the PYP and one for the MYP. The most important
task set by the ELT for the students during the school year was to give more input to the
learning environment indoor and outdoor. As usual, the councils have also been
participating in giving input to school rules and the revision of the equal treatment plan.
A larger focus on student action and Action as service (see 3.1.2) has generated student
driven initiatives, not least in connection with the work with the environment and the
global goals in the ISLK Taking action group (see 4.1.2). Other student-initiated groups
has been a musical, a school newspaper, a dance group, a chess club and a Japanese Kpop/Manga group.
Another great thing for the students is to organise the End of school party with
assistance from the teachers.
According to the School inspectorate report, ISLK has good results about how students
rate student participation. It has improved the last couple of years and has stayed high.
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5 Committee objective 4: To develop appropriate Physical
Learning Environments that encourage Learning and
Development
5.1 School goal year 2018/19
A goal for the year has been to create an outdoor classroom and learning space.

5.2 Physical Learning Environment
Evidence found by the IB visitors shows the importance of a good learning environment.
Like written in last year’s quality review, the students, staff and parents are happy with
the new ISLK facilities and the school learning environment (Standard B2 practice 5):
Whole School: Staff, parents and students were unanimous in enjoying the
new and spacious school since moving into new facilities in January 2018.
The new premises have significantly increased the range of well-equipped
learning environments, all of which facilitate the delivery of the
programmes. In conversations with staff, students and parents, it is
apparent that these new facilities have enhanced the learning experiences
of the students. It was also widely noted by staff the cohesion brought
about by having primary and secondary in one location in terms of whole
school professional development, whole-school collaboration and in
fostering links between students within and outside the curriculum.
Commendation: The school and governing board provide improved facilities
and resources to support programme implementation. The school uses the
opportunity of one campus to foster a whole-school approach to facilitating
shared learning experiences by PYP and MYP students. (Page 15)
ISLK has continued to invest in materials and furniture to enhance an inclusive
environment. Examples are dividers, ear mufflers, fidgets and stools that move when
one sits on them.
ISLK applied for and was given money by Gröna skolgårdar to create an outdoor
learning space. There is now a fire pit for cooking and logs to sit around the fire. There
are also garden plots for growing vegetables and flowers. The ISLK teachers have
collaborated with Naturskolan when it comes to outdoor teaching, both at ISLK and also
outside of school, like Skrylle.
The IB sets high standards for the learning environment and promotes that evidence of
teaching and learning is found in the classroom environment. The learning environment
should be engaging and inspiring. Despite our great facilities, the MYP at ISLK was given
a recommendation by the visiting team (Standard C3, practice 3.14):
Findings of the team: A respectful relationship between students and
teachers was evident the tour of the school and class visits and learning
spaces outside classrooms often had engaging posters, messages and
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information on bulletin boards. While some classrooms had displays and
seating arrangements that aimed to inspire student inquiry, there were
many rooms which appeared less conducive to a stimulating learning
environment. The “physical learning environment policy” (2018-19) has
been developed which outlines expectations and aims to be implemented
upon completion of the ATL mapping chart.
Recommendation: The ELT, including the MYP coordinator, and all teachers
reflect upon the nature of the physical learning spaces in classrooms to
support student agency and collaborative and inquiry-based learning. Such
reflections can then lead to a critical review of the “physical learning
environment policy” which should then be consistently be implemented.
They library should have a central role in a school and it is evident at ISLK in many ways,
like stated above. The IB visitors still gave a recommendation for the coming period.
Referring to Standard C3, 6, The library/multimedia/resources play a central role in the
implementation of the programmes:
Findings of the team: The librarian has played a significant role in
collaborating with teachers and students throughout the PYP and MYP. The
physical set-up of the library allows for students to read and learn
independently, as well as collaborate with others. The library resources are
adequately catalogued to allow easy access for all students and teachers.
While the number of books has increased, the school has a limited number
of subscriptions to electronic databases (e.g. World Book).
Recommendation: The school expands on the number and diversity of its
subscriptions to electronic databases and resources to improve access to
age-appropriate resources to support independent study and access to
global issues.
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6 Committee objective No 5: To hire and keep committed
Teachers and Staff Members and also to prevent Poor Health
and to promote good Working Environment
6.1 School goals year 2018/19
The main goal for the year 2018/19 was to ensure fair salaries for teachers at ISLK with
the support of the promised money from the municipality. The money was not provided
to ISLK within the school year even though the schools in Lund were allocated thirteen
million kronor from July 1st for fair salaries. ISLK hopes that the issue will be solved
before the end of the calendar year in order for the school to keep its qualified,
experienced and dedicated staff whom the school has invested a lot of IB training in.
Another goal was for the Learning Support Team to grow by hiring two learning support
teachers, one per program. ISLK secured one teacher to start in the autumn 2019
working with the PYP students. The position for the MYP will be advertised again since
the candidates did not meet the ISLK requirements.

6.2 Recruitments
The turnover within teaching staff has not been very large at ISLK and a few teachers
who had been with the school for several years decided to take on new challenges in the
school year 2018/19. ISLK was very lucky to be able to recruit new well qualified, and in
some cases, IB trained staff to fill the positions.
ISLK also had to recruit new staff for the pre-school where students grew in number.
Several new staff members were also hired to work as learning support assistants and in
the After School Program. ISLK finds it difficult to recruit Swedish trained Fritids
pedagogues who are willing to work in English and within the IB setting. However, the
school has been very lucky to be able to hire either people with a similar training or staff
with another formal education that work well in the school setting, for instance
psychology, languages or drama/sports. A quite high percentage of the assisting staff
normally move on after a couple of years, in order to pursue their line of training and
new staff is required. ISLK has two trained learning support assistants trained in the UK,
which is very beneficial to the school.
In order to keep staff, ISLK gives a lot of support to staff from the leaders to understand
the setting, the programmes and the job. The school offers good introductions, especially
for teachers, pedagogues and assistants who meet with their leaders and coordinators
on a continuous basis every week. ISLK offers professional development both in school
and through the IB. The teams work in collaboration and meet two times a week, which
gives a sense of community for the staff. The ELT tries to be available as much as
possible.
ISLK believes in a delegated leadership so that more people lead, but fewer staff. This is
important in an international setting where staff comes from different parts of the
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world. The IB visiting team acknowledged the leadership structure in the report,
Standard B1, practice 2:
Findings of the team: The leadership structure has been reviewed to help
ensure a more robust support structure for the implementation of the two
programmes. The educational leadership team, consisting of the principal,
vice principal (also learning support coordinator), MYP coordinator, PYP
coordinators (shared role, one of which is also a learning support
coordinator) and Early Years Programme (EYP) coordinator meet on a
weekly basis to oversee the implementation of the two programmes. They
have job descriptions which are clearly delineated and understood by staff.
In conversations with the programme coordinators and teachers
throughout the school, it was evident that the coordinators have a degree of
autonomy which enabled them to effectively and collaboratively lead the
programmes.
Commendation: The school has created and implements an organizational
structure and clear job descriptions that help ensure leadership is
transparent and distributed across the school. (p.9)

6.3 Working Environment
ISLK is a fantastic environment to work in with its beautiful and quite well equipped
buildings and the lovely school yard/park area.
All teachers have a work place and adjustable tables and chairs. All teachers and
administrative staff are provided with laptops, which can be used in the classrooms as
well as in the workrooms where they can be connected to screens and keyboards.
The group sizes and student to staff ratio are good compared to other schools. The
student at ISLK are normally well behaved and have good support from home and the
general atmosphere mirrors this.
Like said above, the support from the leaders and the collaborative work adds to the
security for staff. The opportunities for professional development is frequent as
recognised by the IB visitors, Standard B, practice 2: Resources and support
Whole school: The school not only meets the requirement of having each
teacher PYP trained and at least one teacher from each subject group MYPtrained but has gone significantly beyond this despite regular turnover of
staff due to temporary leave and departures. Many teachers have received
recent and multiple training opportunities and, within the MYP, there tends
to be multiple teachers of each subject group trained. The school recently
had an in-school IB “Multilingualism and bilingual teaching and learning”
workshop (September 2018) and a significant number of teachers have
received additional category 3 training in both programmes (such as ATL
and ‘Managing Assessment’).
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Commendation: The principal, coordinators and members of ELT ensure IB
recognised professional development is provided to staff to support
professional growth and school development. (p 14)
ISLK tries to promote social interaction and collaboration between staff and programs
or departments. The programs have common coffee breaks and school provides free
coffee, fruit twice a week and a Friday fika once a month. The school has a very active
social committee who sets up social gatherings during the term.
ISLK also organises the work place meetings in a way so that these are once or twice per
term held at the same time for larger groups to discuss their common work environment
and discuss issues that are important for the whole school. The ELT feels that these
meetings have opened up for understanding between the programs, especially since the
move back to common facilities.
All of the above mentioned contributes to a good working environment. However,
pedagogical staff working in school is an exposed group when it comes to stress- and
workload-related health. In order to prevent poor health and promote well-being, ISLK
makes sure to highlight at the beginning of every school year and also continuously in
work place meetings the importance of talking to your closest leader at a very early
stage when feeling stressed or pressed of time. The leader is there to help the staff
member to prioritise and to discuss possible strategies to make the workload more
manageable. Additional things that are put in place to promote well-being is the
structure of the professional development talks, regular check-in meetings and the
support from the coordinators.
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7 Committee objective 6: School budget in balance
7.1 Economic Situation
ISLK has had a budget in balance since 2017 and with the increase of students the last
two and a half years, the school has had a surplus at the end of the budget year. The
reason for that is that any added costs in form of more staff normally only affects five
months of the budget since adjustments to the organisation happens at the beginning of
a new school year.
ISLK has been very careful with the money in order to make ends meet, and to put the
money towards what benefits the students the most. With more students, the schools
also pay more for the common costs in the city, like ICT and other services provided by
the municipality, and it is hard to predict the costs with a system that is far from
transparent.

7.2 Measures taken for a Budget in Balance
There was an increase of student numbers in 2018/19, which should guarantee a result
of plus minus zero by the end of 2019 unless there are any unforeseen circumstances.
The school has made sure to group the students in large enough groups and keep the
organisation tight. The ELT constantly discuss prioritisations when investing in new
materials or hiring new staff in order for it to benefit the students.
With the announced cuts in the coming years, ISLK has started to look at what services
the school/the municipality is not required to offer as an international school, mother
tongue tuition and swimming lessons are two such areas. A question would be if
parents/guardians of new students could be asked to vaccinate their children according
to the Swedish programme either before they arrive to Sweden or via the vaccination
centres available in the city when they are here. We have also looked at the long-term
plan for staffing and if any changes in the organisation could be needed. Measures that
could be needed if the budget is cut several years in a row are more students per class,
more teaching hours for teachers, less support in the classrooms from assistants, less
preventative work with social emotional learning, less administrative support for the
teachers.
ISLK would like transparency from other actors within Lund’s kommun as to what
services cost and what choices, if any, the school have to choose more cost effective
operators. The school would also like to be able to make long-term plans where surplus
or deficit is carried over from one year to the other, maybe over a period of three years.
In the past, the rules have been very unclear, have differed from year to year and most of
the time shared with the organisations after the budget year is over. With less money
coming in, it is increasingly important to be able to plan well with what the school has
been allocated.

32

8 Development areas of School Year 2019/20
Development area
Student well-being

Develop systematic
quality work

Background
(Development
needs)
Based on result from
data analysis, staff
and student input the
school sees a need to
continuously work to
achieve increased
student well-being to
improve student
learning.
A need of developing
staff knowledge using
data to make
informed decisions
that will enhance
student learning.
EYP and ASP will be
included from
2019/20 with the
structure for the
programs in place.

Activities

Performance
indicator

Clarify school rules
and expectations.

Less incident reports.

Continuous work to
develop the ISLK
social and emotional
vision and
curriculum.
Discussions and
decisions about
which data should be
used.
Timperley model for
development work at
all levels and in all
departments.
Meeting with
Utbildningskansliet.

Aim to use a template
for quality analysis
reporting in line with
The IB system and the
new IB Standards and
practices. This will be
developed in
collaboration with
Utbildningsförvaltnin
gen.
Enhanced focus on
the global goals

Connection to the
current world
situation.
(omvärldsanalys).
Teacher and student
initiated.
International
mindedness.

Globe tree visit.
UN day and Earth day
with focus on global
goals.

Improved results in
surveys.
Less discussions in
teams about rules and
consequences.
Clear list of data used
for analysis.
Writings from teams
with findings for the
next quality report.
Suggestion presented
and decided by the
board no later than
March.
A five year plan for
ISLK using the IB
headings in new
standards and
practices.

Survey result.
Knowledge about the
global goals.
Changed behaviours.

Mobility week; survey
about how students
and staff come to
school.
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Other activities
decided by the ISLK
Taking Action team
and in line with the
Erasmus+ themes for
the year.
International
collaboration.
Actions and
suggestions from
students and staff
dependent on the
current situation.
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ANNEX 1

Annex 1: Grade statistics for International School of Lund
Katedralskolan (ISLK)
To pass MYP5 (Middle Years Programme) students need to have at least a grade 3 in a subject and a
passing sum of 32 points out of maximum 56, based on 8 subjects (1 Language & literature and 1
Language acquisition plus 5 subject groups) and Personal Project included. Eight grades, one from
each subject group plus the personal project, are counted in their final total which means that
students need an average of 4 out of 7 in the grading system.
Table 1: Percentage of students in MYP5 (corresponds to grade 9) who have achieved the goals for
MYP (Source: Procapita and IBO)
School Year Total
Total
Percentage Worldnumber number of of
wide based
of
students
students on Estudents who
who
assessment
achieved
achieved results*
the goals the goals
N/A
11/12
18
14
78%
N/A
12/13
22
20
91%
N/A
13/14
21
20
95%
N/A
14/15
28
19
68%
N/A
15/16
32
30
94%
76%
16/17
22
21
95%
76%
17/18
35
32
91%
79%
18/19
41
38
93%
* E-assessment results start from School year 2016/17

Table 2: Average grade MYP5 ISLK (Source: Procapita and IBO)
School Year Total
Average
Average
Average
number of grade
grade for
grade for
students
girls
boys
13/14
14/15
15/16
16/17
17/18
18/19

21
28
32
22
35
41

48.2
48.8
45.0
46.6
49.7
43.5

* E-assessment results start from School year 2016/17

49.0
49.5
50.7
48.5
53.4
46.6

48.0
47.9
40.3
45.5
45.1
39.6

World-wide
based on Eassessment
results*
N/A
N/A
N/A
35.7
36.0
36.5

ANNEX 1

Table 3: Follow-up of the students in MYP5 after having completed the programme (Source:
Procapita)
School
Diploma
PreVocational Swedish
Swedish
Moved
Year
Programme Diploma
education language
High
abroad
Programme
introduction School
11/12 Number
Percentage
12/13 Number
Percentage
13/14 Number
Percentage
14/15 Number
Percentage
15/16 Number
Percentage
16/17 Number
Percentage
17/18 Number
Percentage
18/19 Number
Percentage

7
39%
13
59%
18
86%
10
36%
21
68%
10
45%
23
66%
29
71%

2
11%
8
36%
2
10%
8
29%
4
13%
5
22.5%
3
9%
1
2%

0
0%
0
0%
0
0%
0
0%
2
6%
0
0%
1
3%
0
0%

2
0%
0
0%
1
5%
0
0%
0
0%
1
5%
0
0%
1
2%

6
33%
0
0%
0
0%
6
21%
4
13%
5
22.5%
6
17%
9
22%

3
17%
1
5%
0
0%
4
14%
0
0%
1
5%
2
6%
1
2%

Total

18
100%
22
100%
21
100%
28
100%
31
100%
22
100%
35
100%
41
100%
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Annex 2: Absence statistics ISLK
Absences are reported for each of the two school terms each year: The fall term ranges from 15
August to 31 December and the spring term ranges from 1 January to 15 June.
The absence figure reported is for the percentage of students with total absence of more than 10%.
Total absence means both notified absences and absences that were not notified. Source: Skola 24.

Total absence grades 1-9
ISLK Fall
term

Total for all grades

ISLK Spring
term

Percentage Percentage
> 10%
> 10%
11 %
11 %
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Annex 3: Survey results of School Inspectorate Survey
School survey
The school inspectorate survey is carried out by the Swedish Schools Inspectorate once per
year, for grades 5, 9 and year 2 of high school. The survey is sent to the teachers and
guardians of students attending compulsory (grade 1-9) school. It is sent to a selection of
schools in Sweden (not all schools participate). As of spring 2017, the Swedish Schools
Inspectorate no longer sends the School Survey to international schools. The Educational
Administration has decided to use the School Survey as part of its systematic quality efforts.
We conduct the survey ourselves once per year (spring) for year 2 of high school, as well as
at the International School of Lund Katedralskolan (ISLK) and at the Mother Tongue Centre
(Modersmålscentrum) in Lund. At ISLK, the student survey is conducted in English for
Primary Years Programme 6 (PYP6) corresponding to grade 4, Middle Years Programme 2
(MYP2) corresponding to grade 6 and MYP5 corresponding to grade 9. It is also distributed to
the teachers and guardians.
Questions and question areas
The survey consists of a number of questions/statements that the students consider and
rate. The responses are then thematically grouped in the report of results for each question
area. Students in MYP2 and MYP5 are given the following questions. Students in PYP6 get
fewer questions and in some cases, a simpler question formulation.
Table 1: School Survey for students: ISLK MYP2 and MYP5, questions and question areas
Question area

Question/statement

1. To know what's expected

-

2. Incentives/Motivation

3. Belief in student capability

4. Adaptation according to the
student's need
5. Challenges

6. Argumentation and critical
thinking
7. Core values in teaching and
learning
8. Core values in school

9. Student participation and
influence

-

My teachers explain what we are to do in our schoolwork so that I understand
I think that it is difficult to know what I am supposed to be able to do in school when it
comes to proficiency
I know what I should know in order to fulfill all the knowledge requirements in school
School work is interesting
School work is fun
School work stimulates me to learn more
My teachers make me feel confident when I am doing my schoolwork
My teachers expect me to do my best
I can fulfill school knowledge requirements if I try
I can be given extra teaching if I need it
My teachers help me with my schoolwork when I need it
School work is difficult for me
At my school there are extra assignments for pupils who have time and like to do them
I can be given more difficult school work if I want to
I don’t get enough challenging assignments at school
In lessons we have the opportunity to discuss and debate different issues
At my school they teach me to argue my case
My teachers encourage us pupils to reflect on what we hear and read
At my school we talk about human rights
At my school we talk about gender equality
At my school I get to practice adopting ethical positions
My teachers give girls and boys the same working conditions
At my school we respect each other’s differences
At my school the pupils and teachers respect each other
We as students have influence over the content of our education
In lessons we as students have influence over the way in which we will be working on
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10. School rules

-

13. Intervention of degrading
treatment

-

14. Student welfare

-

11. Working climate

12. Safe and secure

15. Satisfaction

-

16. Sustainable development

-

various school assignments
At my school the pupils can influence the learning environment
At my school the pupils abide by the school rules
At my school we are actively involved in making decisions with regard to the school
rules
My teachers ensures that the school rules are followed
I enjoy a calm study environment in class
In lessons other pupils disturb the class
My teachers make sure that there is a calm study atmosphere during lessons
At my school there are some pupils I am afraid of
At my school there are some of the staff I am afraid of
I feel safe in school
My school takes an active approach to prevent abusive treatment
The adults at my school take action if they find out that someone has been mean to a
student
I know who I should talk to at the school if someone has been mean to a pupil
The Student welfare team at my school asks us how things are at school and in our
lives (for example, by talking to us or by using questionnaires)
I can go and talk to the school nurse or the counselor/school psychologist about
whatever I want, it does not have to be about something serious
At my school, it is OK to leave the classroom if you feel the need to talk to the school
nurse or the student counselor
I am satisfied with my school as a whole
I would recommend my school
In my school we talk about the global goals for sustainable development*

*Local question

Index values
For each question/statement and question area, an index value is calculated. The range of
answers for each question/statement is as follows: Agree completely, Mostly agree, Don’t
agree very much, Don’t agree at all and Don’t know. Each of those possible responses has
been awarded a numerical value (see the table, below). The index value is calculated by
totaling the students’ answers and dividing that by the number of answers. It is thus a
calculation of the average score. The index value for a question/statement and a question
area ranges from 1 to 10, where 10 is best. This also applies to the negative
questions/statements (for example, “I don’t get enough challenging assignments at school”).
Table 2: Values of the answer alternatives
Answer alternative
Value
I strongly agree
10
I tend to agree
6.67
I tend to disagree
3.33
I strongly disagree
0
Don’t know
Excluded from the calculation
Response rate and results
For MYP5, the response rate was 93 percent (38 out of 41). The index value for each
question area is what is reported. The schools participating in the survey carried out by the
Swedish Schools Inspectorate are randomly selected. Nevertheless, the Swedish Schools
Inspectorate feels that, because so many schools do participate, it is possible to make
comparisons. The results of the participating schools are therefore regarded as reflecting the
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country average. The diagram on the next page shows the results of the school survey for
MYP5 at ISLK, years 2015-2019 and the country average for spring 2019. A difference over
time, or compared to the country average, is regarded as not being random if the difference
is 0.3 index points or more.
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School Inspectorate survey
ISLK MYP5 2015-2019 and national average year 9 2019
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Annex 4: Student Enquiry LUNK 2019 ISLK
LUNK is short for Lund youth enquiry. It is aimed at students in year five and eight in compulsory school and 2nd year students in upper
secondary school. ISLK students are not included in the peer group (Lund grade 5 and 8). In 2019, the response rate at ISLK was 93%.
ISLK MYP1
ISLK MYP1
ISLK MYP1
Lund grade 5
and MYP4
and MYP4
and MYP4
and 8
2019
2018
2017
2019
(Source: Qw) (Source: Qw) (Source: Qw) (Source: Qw)
I feel safe during classes (mean)
3,7
3,7
3,4
3,7
I feel safe during break time (mean)
3,6
3,7
3,5
3,6
I like being in school (mean)
3,1
3,2
2,9
3,4
How often have you felt stressed in school during the last 6 months?
(Part of total that has answered ”several times a week” or ”every
day")
22%
29%
25%
X
How often have you felt stressed because of school work after school
(e.g. homework, revising for tests and assignments) during the last 6
months? (Part of total that has answered ”several times a week” or
”every day")
23%
27%
20%
32%
How would you normally estimate your own health? (mean)
7,7
8,1
7,6
X
I have felt discriminated against (having been denied the same
possibilities and rights as others) by school staff during this academic
year, because of: (Part of total that has answered ”I have not felt
discriminated against")
89%
88%
92%
93%
I have felt harassed (e.g. I have been pushed around, threatened or
called names) by other students this academic year because of: (Part
of total that has answered ”I have not felt harassed")
83%
89%
87%
92%
I have felt offended for other reasons than gender, transgender
identity or expression, ethnic origin, religious belief, physical or
mental impairment, sexual orientation or age: (Part of total that has
answered ”No")
81%
82%
79%
86%
My teachers make it possible for me to learn things in the way that
suits me the best (mean)
3,0
3,0
2,9
3,1
My teachers give me challenges so that I can develop my knowledge
(mean)
3,2
3,3
3,1
3,3
My teachers give me feedback on my work and test results (mean)
3,4
3,3
3,4
3,3
The feedback my teachers give me is helpful for my school work
(mean)
3,3
3,2
3,1
3,2
My class mates and I give each other feedback on our assignments
(mean)
2,7
2,9
2,9
2,9
The feedback my class mates give me is helpful for my school work
(mean)
2,8
3,0
2,7
3,0
In school I receive help to plan my studies (Part of total that has
answered “every week”, “a few times every month” or “a few times
each term”)
53%
52%
56%
X
In school I receive help with learning techniques (ATL-approaches to
learning) (Part of total that has answered “every week”, “a few times
every month” or “a few times each term”)
83%
69%
67%
X
In my school we talk about the global goals for sustainable
development (mean)
3,5
X
X
X
At my school I receive the information I need to make choices about
future education and career options (mean)
2,8
2,5
2,4
3,0
At my school we talk about how different choices I make now, affect
the choices I can make in the future concerning education and career
options (mean)
2,7
2,6
2,7
2,5
At our school I might, during
Participate in an international
my education, get the
school exchange
33%
27%
13%
X
opportunity to: (Part of total)
Visit other schools in Sweden
36%
38%
33%
X
Enjoy cultural events such as visits
to the theatre, cinema, art
exhibitions etc.
71%
66%
73%
X
Visit work places
34%
29%
33%
X
Visit the university or institutions of
higher education
37%
27%
35%
X
X = The question was not a part of this enquiry
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Report on multi-programme evaluation
Name of head of school

Ulrika Wiman

Name of school

International School of
Lund

IB school code

050123

Date

5/06/2019

IB programmes

☒PYP ☒MYP ☐DP
☐CP

PYP ages offered at the school
MYP years offered at the school

☒
3-4

☒
4-5

☒
5-6
☐
Y0

☒
6-7
☒
Y1

☒
7-8
☒
Y2

☒
8-9
☒
Y3

☒
9-10
☒
Y4

☒
10-11
☒
Y5

Dear Mrs Wiman,
Thank you for completing the self-study for programme evaluation and for welcoming the visiting team to
your school. The IB recognizes that this process requires the collaboration of the whole school community.
We appreciate the time and effort made and hope that the insights gained along the way will be valuable in
further developing your programmes.
The aim of school evaluation is for the IB to ensure that the standards and practices of each programme are
being maintained, to acknowledge accomplishments and to provide guidance for school improvement. The IB
is aware that for each school the implementation of an IB programme is a journey, and that the school will
meet these standards and practices to varying degrees along the way. A multiprogramme evaluation is also an
opportunity to consider the development and impact of the IB programmes across the whole school.
The report that follows is based on the analysis of the self-study questionnaires and supporting documents,
together with the findings from the school visit.
The report is structured as follows:
•

an executive summary

•

feedback on the self-study

•

notice of matters to be addressed (MTBAs) that identify areas within a school's practice which, if not
addressed immediately, will jeopardize the integrity of a programme and the authorization status of
that programme
o indication of the evidence to be provided by the school in the case of MTBAs and the deadline
for its submission

•

whole-school findings, and commendations and recommendations for the common practices in
standards A and B

•

findings, commendations and recommendations for programme-specific requirements in standards A
and B

•

findings, commendations and recommendations by programme for standards C1-C4

•

a conclusion for each standard

Executive summary
A multiprogramme visit gives both the school and the IB visiting team the opportunity to look at the school as
a whole as well as individual programmes.
Over the course of the visit to your school the IB visiting team found the following to be the key strengths of
the IB across your school:
- Understanding and commitment to IB philosophy and programmes is widely shared in the community
and supported by strong pedagogical leadership that is well resourced.
- Promoting international-mindedness as a central aspect of discourse and action within the school
community.
- Participating in various IB communities.
- Collaboration and reflection, e.g. in developing school wide goals including all staff.
The strengths noted above are reinforced in commendations in the body of the report that follows.

Areas that the school may wish to focus on during the next review period include:
- Implementing and communicating a regular policy review cycle and process
- Ensuring consistency in the implementation of an inquiry-based approach to teaching across different
subjects and year groups.
- Designing an action plan for the period until the next evaluation that aligns specific action,
accountabilities and timelines with IB Programme Standards and Practices.
The areas noted above are reinforced in recommendations in the body of the report that follows.
We hope that the findings of the visiting team provide opportunities for reflection as the school moves
through its next review cycle.
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Feedback on the self-study process
Visiting Team
Timeline: The self-study took place over at least 12 months.

Yes

Stakeholders involved: Those involved in the organization and
implementation of the programme contributed to this process: members of
the governing body, leadership team, teaching and support staff, students
and parents.

Yes

Gathering evidence: The self-study is evidence based, drawing on existing
school documentation and reflecting current practice in the school during the
period under review.

Yes

Reflection in teams: Meetings were organized, allowing time for
reflection, discussion and analysis of evidence, if applicable.

Yes

The levels of implementation of practices: The school has provided
descriptors for assessing the practices.

Yes

: Choose an item.
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Commendations and recommendations for the common practices in standard A:
Philosophy
Commendations
Practice 1

The school's published statements of mission and philosophy align with those of the IB.

Findings of the
team

The mission statement was reviewed by teachers and the educational leadership team
(ELT) and left unchanged. This mission statement clearly aligns itself with that of the
IB, with special attention devoted to the importance of community and lifelong learning.
The ELT decided to add a vision statement which was subsequently created and
disseminated to the wider community through its website and other documents.

Commendation

Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school has successfully completed a recent review of the mission statement and
adoption of a new vision, both of which maintain the school’s focus on community and
lifelong learning.

Practice 2

The governing body, administrative and pedagogical leadership and staff demonstrate
understanding of IB philosophy.

Findings of the
team

Through conversations with the ELT and with teachers, it is evident that the pedagogical
leadership team and staff show comprehensive understanding and expertise of both the
PYP and MYP. In conversations with the newly elected governing board, its members
showed commitment to IB philosophy and an openness to deepening their understanding
the programmes further as evidenced in their attendance at school presentations on the
IB. In conversations with staff, there was a clear and dedicated commitment to both
programmes.

Commendation

Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

Parents, students, teachers, the governing board and senior leadership teams hold and
continuously deepen their understanding of, and commitment to, the programmes.
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Practice 4

The school develops and promotes international-mindedness and all attributes of the IB
learner profile across the school community.

Findings of the
team

In curriculum documentation, information brochures, displays, special school events, the
school website and in conversations with staff, students and parents, it was evident that a
concerted effort has been made to embed the learner profile with greater transparency in
the life of the school.

Commendation

Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The ELT, teachers and students take advantage of multiple opportunities to promote
international-mindedness and the IB learner profile through the curriculum and daily life
of the school.

Practice 7

The school places importance on language learning, including mother tongue, host
country language and other languages.

Findings of the
team

It was evident in conversations with teachers, students and the ELT, as well as in school
brochures and curriculum documents, that mother tongue learning is promoted. The
local municipality offers mother tongue classes to students, many of which take place
within the school. Enrolment in these classes is actively advocated by the school and
there is tracking of those students enrolled in them. Given the size of the school, there is
a wide range of languages offered in the IB programmes, including Swedish and English
as language and literature options in MYP and the school has recently increased
instruction time for Swedish in years 3 to 6 of the PYP. Swedish, English, Spanish,
French and German are also options provided within language acquisition in MYP.
Recently, all teachers participated in an in-school IB workshop on multilingualism.

Commendation

Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school shows commitment to fostering multilingualism throughout the school as
evidenced in subject offers, access to language classes in the local community and in
professional development to support promotion of multilingualism.
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Practice 8

The school participates in the IB world community.

Findings of the
team

The school actively participates in various IB communities. Priority has been given to
ensuring that staff participate regularly in a rich array of IB workshops and conferences.
Almost every year, teachers and leaders meet formally with staff in other IB schools in
the local network. During conversations with the visiting team, teachers and
pedagogical leaders stated that these meetings, whereby subject specialists, year groups
or other groups (such as PYP exhibition) convene and collaborate on curriculum, were
generally considered valuable opportunities to help develop the programmes. The
school is an active member of the Association of Swedish IB Schools (ASIB). There are
IBEN members amongst the ELT, and the school supports their staff in these roles.
Examples of IBEN roles in the school include workshop leaders, BQC reviewers and a
regional field representative.

Commendation

Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school and staff promote and facilitate active participation in local and global IB
communities.

Practice 9

The school supports access for students to the IB programmes and philosophy.

Findings of the
team

The school has prioritized the provision of professional development and inclusive
support for all learners. This was evident in classroom visits, in the provision of support
staff, in the active development of a learning support team (LST), in the recently
updated inclusion policy, and in conversations with the ELT, LST and teachers.

Commendation

Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school implements a wide range of support structures and resources to ensure
students are successful in the programmes and provides regular professional
development for teachers to support inclusion.
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Commendations and recommendations for the common practices in standard A:
Philosophy
Commendations
PYP
Requirement
9.a

The school implements the PYP as an inclusive programme for all students

Findings of the
team

In conversations with students and teachers as well as in classroom observations, it is
evident that students have opportunities to fully participate in PYP homerooms. There are
learning support assistants (LSA) in all classes. Some students receive English as an
additional language (EAL) in place of Swedish in their first year of English to help
enable their successful participation in inclusive classrooms.
Commendation ELT and PYP teachers are committed to inclusion and the school provides specialists,
professional development and language flexibility.

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

The school’s educational beliefs and values reflect IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Commendations and recommendations for the common practices in standard B1:
Leadership and Structure
Commendations
Practice 2

The school has developed a leadership and governance structure that supports the
implementation of the programmes.

Findings of the
team

The leadership structure has been reviewed to help ensure a more robust support structure
for the implementation of the two programmes. The educational leadership team,
consisting of the principal, vice principal (also learning support coordinator), MYP
coordinator, PYP coordinators (shared role, one of which is also a learning support
coordinator) and Early Years Programme (EYP) coordinator meet on a weekly basis to
oversee the implementation of the two programmes. They have job descriptions which
are clearly delineated and understood by staff. In conversations with the programme
coordinators and teachers throughout the school, it was evident that the coordinators have
a degree of autonomy which enabled them to effectively and collaboratively lead the
programmes.

Commendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The school has created and implements an organizational structure and clear job
descriptions that help ensure leadership is transparent and distributed across the school.

Practice 3

The head of school/school principal and programme coordinators demonstrate
pedagogical leadership in line with the philosophy of the programmes.

Findings of the
team

The school principal and programme coordinators, through the ELT, have ensured that
relevant PD, both within the school and externally, are prioritized and integrated into
staff development. Within the PYP, teachers also demonstrate their engagement with
PYP enhancements and with trialing a number of corresponding curriculum initiatives. In
conversations with staff, the dual roles of the PYP coordinators were well understood and
appreciated by teachers. Within the MYP, it was evident in conversations with teachers
that the MYP coordinator draws on extensive knowledge of the programme to
communicate curriculum changes and support implementing those within the school
context.

Commendation Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The ELT, including programme coordinators, demonstrate clear pedagogical leadership
in the PYP and MYP.
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Practice 4

The school has appointed programme coordinators with a job description, release time,
support and resources to carry out the responsibilities of the position.

Findings of the
team

The school has provided release time for coordinators to effectively develop the
programmes and provide support to teachers. PYP coordination has been restructured so
that it is a shared role between two people (together consisting of 90% release time, split
80% and 10% respectively). One of the coordinators also has significant release time for
learning support (60%). The MYP coordinator has 80% release time with the remaining
time dedicated to general school leadership and pastoral items. Job descriptions for all
members of the ELT, including its coordinators, are comprehensive and support staff in
making full use of personnel’s skills and experience.

Commendation Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school provides significant release time, scheduled meeting times and extensive job
descriptions, all of which help ensure coordinators are supported in their roles.

Recommendations
Practice 5

The school develops and implements policies and procedures that support the
programmes.

Findings of the
team

While there appears to be regular reviews of policies at the school, it was not evident in
conversations with ELT that there was a systematic approach to reviewing them
regularly. While slides from presentations and information in the action plan indicated
the review cycle for policies is two years, conversations with staff showed various
levels of awareness of the review cycle and process amongst staff.

Recommendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The ELT clearly communicates its review cycle for its various policies and ensures all
stakeholders have significant input into these reviews.
Recommendation No
repeated from
previous report
Appropriate
No
action included in
school’s action
plan
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Practice 6

The school has systems in place for the continuity and ongoing development of the
programmes.

Findings of the
team

The school submitted action plans for the 5 years under review highlighting how the
programmes have been developed based on feedback from the previous evaluation and
strategic planning. The deadlines for action to be achieved finish in 2019. On site, the
visiting team is given access to strategic planning documents and annual plans that
highlight how the programmes will be further developed over the coming years. The
ELT states its intention to update the action plan to include the coming 5 years once the
IB evaluation report for the current evaluation process is available.

Recommendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The ELT updates the action plan based on the existing annual plans and strategic
documents that include action related to the continuous development of the IB
programmes and ensures it covers the 5 years until the next evaluation. The school
subsequently monitors effectiveness of the planned action regarding programme
developmen.
Recommendation No
repeated from
previous report
Appropriate
No
action included in
school’s action
plan
Practice 7

The school carries out programme evaluation involving all stakeholders.

Findings of the
team

Whilst leadership teams and teachers were actively involved in programme evaluation
through the self-study, it was not apparent in documents and in conversations with
them, that students and parents had significant input in the self-study process. Having
said this, perception surveys take place regularly with parents and students, and their
feedback is documented and analyzed.

Recommendation Whole school ☒

PYP ☒ MYP ☒ DP ☐ CP ☐

The school explores how to use existing structures and expand on those to seek
systematic and regular feedback from students and parents on programmes
implementation and ensures that future evaluations include input from all stakeholders.
Recommendation No
repeated from
previous report
Appropriate
No
action included in
school’s action
plan
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Commendations and recommendations for the programme-specific practices in
standard B1: Leadership and Structure
None
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Conclusion for standard B1: The school’s leadership and administrative structures
ensure the implementation of the IB programmes
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

The school’s leadership and administrative structures ensure the implementation of the IB
programmes
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Requires further development
Explanatory comments (if There is a need to update the action plan.
required)
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Commendations and recommendations for the common practices in standard B2:
Resources & Support
Practice 1

The governing body allocates funding for the allocation and ongoing development of the
programmes

Findings of the
team

Municipality provide sufficient funds for the development of the programmes. There is
allocated funding based on the number of students enrolled at the school.
Whole school ☐

PYP x

MYP x DP ☐ CP ☐

The requirement is considered in place.

Commendations
Practice 3

The school ensures that teachers and administrators receive IB-recognized professional
development

Findings of the
team

The school not only meets the requirement of having each teacher PYP trained and at
least one teacher from each subject group MYP-trained but has gone significantly beyond
this despite regular turnover of staff due to temporary leave and departures. Many
teachers have received recent and multiple training opportunities and, within the MYP,
there tends to be multiple teachers of each subject group trained. The school recently had
an in-school IB “Multilingualism and bilingual teaching and learning” workshop
(September 2018) and a significant number of teachers have received additional category
3 training in both programmes (such as ATL and ‘Managing Assessment’).

Commendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The principal, coordinators and members of ELT ensure IB recognized professional
development is provided to staff to support professional growth and school development.
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Practice 5

The physical and virtual learning environments, facilities, resources and specialized
equipment support the implementation of the programmes

Findings of the
team

Staff, parents and students were unanimous in enjoying the new and spacious school
since moving into new facilities in January 2018. The new premises have significantly
increased the range of well-equipped learning environments, all of which facilitate the
delivery of the programmes. In conversations with staff, students and parents, it is
apparent that these new facilities have enhanced the learning experiences of the students.
It was also widely noted by staff the cohesion brought about by having primary and
secondary in one location in terms of whole school professional development, wholeschool collaboration and in fostering links between students within and outside the
curriculum.

Commendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The school and governing board provide improved facilities and resources to support
programme implementation. The school uses the opportunity of one campus to foster a
whole-school approach to facilitating shared learning experiences by PYP and MYP
students.

Practice 8

The school provides support for its students with learning and/or special educational
needs and support for their teachers.

Findings of the
team

Since the last evaluation visit, the school has established a systematic approach to
providing PD to all staff on multiple areas related to learning support as evidenced by
recent workshops on inclusion and multilingualism. There is ongoing support for
students through the allocation of LS assistants in the classrooms.

Commendation Whole school ☒

PYP ☒

MYP ☒ DP ☐ CP ☐

The school provides increased support for students with learning needs and support for
their teachers.
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Recommendations
Practice 6

The library/multimedia/resources play a central role in the implementation of the
programmes.

Findings of the
team

The librarian has played a significant role in collaborating with teachers and students
throughout the PYP and MYP. The physical set-up of the library allows for students to
read and learn independently, as well as collaborate with others. The library resources
are adequately catalogued to allow easy access for all students and teachers. While the
number of books has increased, the school has a limited number of subscriptions to
electronic databases (e.g. World Book).

Recommendation Whole school ☒

PYP ☒

MYP ☒DP ☐ CP ☐

The school expands on the number and diversity of its subscriptions to electronic
databases and resources to improve access to age-appropriate resources to support
independent study and access to global issues.
Recommendation Yes
repeated from
previous report
Appropriate
Yes
action included in
school’s action
plan
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Commendations and recommendations for the programme-specific practices in
standard B2: Resources and Support

MYP
Requirement
10.b

The schedule or timetable provides the minimum required teaching hours per year for the
required MYP subject groups

Findings of the
team

The school has adopted subject flexibility in M4 and M5 whereby students select one
subject from music, visual arts and design. 54 hours are allocated to each of these, thus
meeting the minimum requirements. In conversations with teachers, it was apparent that
the allocated teaching time to these subjects is experienced challenging in regard to
designing a curriculum that allows the students to satisfactorily fulfil the desired
objectives of these courses.
The requirement is considered in place.

Recommendations
PYP
The schedule or timetable allows for in-depth inquiry into the transdisciplinary and
Requirement 10.a disciplinary dimensions of the curriculum
Findings of the
team

In several schedules, the day is divided into single discipline instruction blocks, with
frequent changes of subjects, indicating teaching through a disciplinary lens. This
scheduling does not fully provide for a flexible or transdisciplinary approach to
learning, or extended time for in-depth transdisciplinary inquiry.
Recommendation The school explores the structure and flexibility within the schedule to ensure a clear
focus on inquiry-driven and authentic learning.
Recommendation No
repeated from
previous report
Appropriate
No
action included in
school’s action
plan
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Conclusion for standard B2: The school’s resources and support structures ensure the
implementation of the IB programmes
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

The school’s resources and support structures ensure the implementation of the IB programmes
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Commendations and recommendations for standard C: Middle Years
Programme
Standard C1
Commendations
Practice 1.2

Collaborative planning and reflection takes place regularly and
systematically

Findings of the
team

It is evident from review of meeting minutes and conversations with staff
that diverse collaborative curriculum planning opportunities occur
regularly and systematically. These include weekly departmental
meetings, weekly whole group MYP meetings and “study days” (wholeday planning). In addition, there are regular meetings involving staff from
both the PYP and MYP, where whole school themes such as transitions
between programmes are reflected and acted upon. A clear distinction is
made between weekly meeting times that are collaborative and those that
are organisational.
Commendation The subject team leaders, MYP coordinator, leadership teams and
teachers ensure that collaborative planning and reflection occur in a
regular and systematic way.

Practice 1.6

Collaborative planning and reflection incorporates differentiation for
students’ learning needs and styles

Findings of the
team

It is evident in conversations with the learning support team, teachers
and the ELT that there has been a special focus on providing
professional development to help ensure an inclusive approach to
teaching and learning during the period under review.

Commendation The school and the learning support team have collaboratively developed
and implemented guidance for staff on differentiated practises.
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Practice 1.9

Collaborative planning and reflection addresses the IB learner profile
attributes

Findings of the
team

From conversations with staff, students and parents, it was evident that the
IB learner profile attributes are an important and integral part of the
curriculum planning and reflection process.

Commendation The ELT, MYP coordinator and teachers place a deliberate emphasis on
ensuring the IB learner profile is central in the curriculum planning
process.

Recommendations
Practice 1.1

Collaborative planning and reflection addresses the requirements of the
programme

Findings of the
team

Collaborative planning time is made available to MYP teachers as part
of a whole school meeting schedule. Subject group meetings occur
regularly. Meetings with the teachers and the MYP coordinator, as
well as a review of meeting schedules and agendas, indicated that a
systematic approach to fostering purposeful interdisciplinary units is
lacking. Nevertheless, a number of teachers shared what appeared to
be good examples and ideas related to interdisciplinary units. Through
the self-study, the MYP coordinator and teachers, confirmed that this
is an area for development.
Recommendation The MYP coordinator ensures there is adequate planning time for
interdisciplinary teaching and learning, and that the allocated times have
clear purpose and outcomes. Teachers and the pedagogical leadership
team develop a consistent and thorough understanding of the key
qualities of effective interdisciplinary units.
Recommendation No
repeated from
previous report
Appropriate
Yes
action included
in school’s
action plan
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Conclusion for standard C1: Collaborative planning and reflection supports the
implementation of the MYP
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

Collaborative planning and reflection supports the implementation of the MYP
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Standard C2
Commendations
Practice 2.5a

The curriculum provides sufficient opportunities for students to meet the
learning outcomes for service in every year of the programme

Findings of the
team

The MYP teachers, Service as action coordinator and MYP coordinator
have developed opportunities for meaningful student action and they have
facilitate a variety of learning experiences which allow students to
demonstrate the MYP service-learning outcomes.

Commendation The Service as action coordinator, MYP coordinator and teachers provide
students with varied opportunities for school-led and student-initiated
action, monitored engagement quantitatively and qualitatively.

Recommendations
Practice 2.1b

The written curriculum includes an approaches to learning planning chart
for all years of the programme

Findings of the
team

In conversations with the ATL coordinators and subject teachers, as well
as in written curriculum documentation, there has been significant
development in planning for ATL from MYP 1 to MYP 5. This includes
critically reviewing how it is best mapped out. Nevertheless, and as
recognised by the ATL coordinators and MYP coordinator, the ATL
planning chart does not as yet articulate a comprehensive and deliberate
approach to teaching ATL nor a full description of how ATL progresses
through the programme.
Recommendation The ATL coordinators and subject teachers, under the guidance of the
MYP coordinator, continue mapping out approaches to teaching and
learning. This information can then be used to map out a developmentallyappropriate progression of ATL skills through the programme as well as a
transparent approach to teaching these skills.
Recommendation Yes
repeated from
previous report
Appropriate
No
action included
in school’s
action plan
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Conclusion for standard C2: The school’s MYP written curriculum reflects IB philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

The school’s MYP written curriculum reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Standard C3
Commendations
Practice 3.4

Teaching and learning promotes the understanding and practice of
academic honesty

Findings of the
team

In conversations with the leadership team and teachers, in documentation,
in student samples and in classroom observations, it was apparent that
academic integrity throughout the school has been an area that has
received special attention and has consistently been promoted across the
programme. It was evident in conversations with the MYP coordinator,
teachers and students that the librarian plays a proactive role, through
student presentations and workshops, in ensuring that academic integrity is
understood and applied across all years of the programme.
Commendation The librarian and teachers are instrumental in ensuring that students are
supported in developing an in-depth understanding of academic integrity,
and how it relates to research and referencing.

Recommendations
Practice 3.2

Teaching and learning engages students as inquirers and thinkers

Findings of the
team

In classroom visits and displays, as well as in conversations with teachers
and students, there was limited evidence of student inquiry and evidence
could not be found in all classes that were visited. Examples of such
practices included discussion, questioning, open-ended problem-solving
and group-collaboration. Nevertheless, the degree of inquiry observed and
discussed varied significantly and at times an inquiry-based approach was
not evident in student learning.

Recommendation The school continues to explore teaching and learning strategies across
all classrooms to help ensure student engagement as inquirers.
Recommendation No
repeated from
previous report
Appropriate
No
action included
in school’s
action plan
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Practice 3.14

Teaching and learning fosters a stimulating learning environment based on
understanding and respect

Findings of the
team

A respectful relationship between students and teachers was evident
during the tour of the school and class visits and learning spaces outside
classrooms often had engaging posters, messages and information on
bulletin boards. While some classrooms had displays and seating
arrangements that aimed to inspire student inquiry, there were many
rooms which appeared less conducive to a stimulating learning
environment. The “physical learning environment policy” (2018-19)
has been developed which outlines expectations and aims to be
implemented upon completion of the ATL mapping chart.

Recommendation The ELT, including the MYP coordinator, and all teachers reflect upon the
nature of the physical learning spaces in classrooms to support student
agency and collaborative and inquiry-based learning. Such reflections can
then lead to a critical review of the “physical learning environment policy”
which should then be consistently be implemented
Recommendation No
repeated from
previous report
Appropriate
Yes
action included
in school’s
action plan
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Conclusion for standard C3: MYP teaching and learning reflects IB philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that No recommendations were made from the previous evaluation process or
from authorization

MYP teaching and learning reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Requires further development
Explanatory comments (if
required)
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Standard C4
Commendations
Practice 4.1b

Teachers standardize their understanding and application of criteria
before deciding on achievement levels

Findings of the
team

In discussions with the visiting team staff and subject group coordinators
shared a systematic and consistent approach to standardization within
subject groups and across the programme. The school liaises with other
IB World schools in its local and national network to develop a shared
understanding of assessment criteria and to standardize assessment
samples.

Commendation The school has developed a comprehensive and consistent approach to
standardization across all subject groups.

Practice 4.5a

The school has a system for the qualitative monitoring of student
involvement in service according to the school’s learning expectations for
service
Findings of the From conversations with staff, parents and students, and from review of
team
documents, it was clear there is a significant number of units providing
opportunities for students to take or initiate action. Additionally, there are
opportunities for students to reflect on the outcomes for service. In
addition, there is a clear and comprehensive system for the qualitative
monitoring of students' service participation, both stemming from the
curriculum and from student-initiated actions.
Commendation The teachers and the Service as action coordinator consistently ensure that
service is linked to subject teaching and the Service as action coordinator
has created a clear and comprehensive system for the qualitative
monitoring of students' service participation as well as students’
demonstration of the school’s learning outcomes for service.

Practice 4.6

The school has systems for recording student progress aligned with the
assessment philosophy of the programme

Findings of the
team

Conversations with parents and students indicated that criterion levels of
achievement are reported in a clear format. Three-way (parents, teacher,
student) conferences were seen favourably by parents as authentic
opportunities for their child to demonstrate achievement and progress
across subject areas.

Commendation The school has developed a clear and comprehensive reporting system
which provides both detailed written feedback on student learning and
opportunities for students to discuss their achievements in three-way
conferences.
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Conclusion for standard C4: MYP assessment at the school reflects IB assessment
philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that No recommendations were made from the previous evaluation process or
from authorization

MYP assessment at the school reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Commendations and recommendations for standard C:
Primary Years Programme
Standard C1
Commendations
Practice 1.1

Collaborative planning and reflection addresses the requirements of the
programme

Findings of the
team

The schedule of PYP meetings indicates teachers spend significant
amounts of non-contact time on collaborative planning in areas such as
planning for and reviewing learning as well as on professional
development.

Commendation The school shows commitment to collaborative planning in many forms
across the curriculum.

Practice 1.1b

Planning at the school makes use of the PYP planner and planning process
across the curriculum and by all teachers

Findings of the
team

A review of documentation and conversations with teachers confirmed
that programme of inquiry planners are written collaboratively and involve
all teachers across the curriculum. Teams have yearly overviews to enable
effective planning across the curriculum. Several teams are also
collaborating on a trial of the enhanced PYP planner.

Commendation The school is committed to collaborative planning in many forms across
the curriculum.
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Practice 1.2

Collaborative planning and reflection takes place regularly and
systematically

Findings of the
team

As evidenced in discussions with the PYP coordinators and PYP teachers,
collaborative planning and reflection has been a significant focus for all
teachers since the last PYP evaluation visit. Teams have multiple
opportunities to meet in grade levels, with teachers across the curriculum
and with PYP coordinators for both long- and medium- term planning.
Scheduling of regular meetings twice a week allows for flexible
opportunities for pre-unit planning, mid-unit check-ins and post-planning
reflections.

Commendation The ELT has established and implements a robust and effective schedule
which allows for a range of collaborative planning needs. The PYP
coordinators and teachers have developed a positive collaborative culture.

Practice 1.6

Collaborative planning and reflection incorporates differentiation for
students’ learning needs and styles

Findings of the
team

As evidenced in meetings with teachers, paired classroom teachers and
learning support assistants plan and work very closely together with the
ongoing support of the PYP and learning support coordinators to meet the
needs of individual students.
Commendation The learning support team, teachers and coordinators plan for and
implement differentiation in the learning process.
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Recommendations
Practice 1.3

Collaborative planning and reflection addresses vertical and horizontal
articulation

Findings of the
team

Teachers review their horizontal programmes of inquiry and the yearly
overviews on an annual basis. Through review of the programmes of
inquiry and in discussions with teachers and coordinators, it was evident
that there has been less attention devoted to vertical alignment in the
programmes of inquiry than in other areas of learning. Discussions with
the PYP coordinators indicates that the school has recognized the need
for more vertical planning opportunities.
Recommendation The PYP coordinators explore and monitor how the vertical alignment of
the programme of inquiry can be adequately addressed.

Recommendation Yes
repeated from
previous report
Appropriate
No
action included
in school’s
action plan

Practice 1.3b

The school ensures balance and articulation between the transdisciplinary
programme of inquiry and any additional single-subject teaching

Findings of the
team

Review of some teaching schedules indicated an imbalance of
transdisciplinary and disciplinary teaching. While some teachers reported
a more flexible model in implementation, there appears to be an emphasis
on the teaching and learning of language and mathematics as single
disciplinary stand-alone units in some classes.

Recommendation The school reviews the schedule of some year groups to ensure balance of
disciplinary and transdisciplinary learning and strengthens the
transdisciplinary approach of the PYP.
Recommendation No
repeated from
previous report
Appropriate
No
action included
in school’s
action plan
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Conclusion for standard C1: Collaborative planning and reflection supports the
implementation of the PYP
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

Collaborative planning and reflection supports the implementation of the PYP
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Standard C2
Commendations
Practice 2.9

The written curriculum is comprehensive and aligns with the requirements
of the programme

Findings of the
team

Teachers shared recent initiatives in trialing the use of the new PYP
planner, as part of the enhanced PYP, and the school is reviewing
practices in the Early Years Programme and in PYP1 in line with the
enhanced PYP developments.

Commendation The PYP team, including those involved in the Early Years Programme,
have taken the initiative to trial the new PYP planner and have used it as a
tool for reviewing its practices in the earlier years of PYP.

Recommendations
Practice 2.7a

Findings of the
team

The programme of inquiry includes the study of host or home country, the
culture of individual students and the culture of others, including their
belief systems
There is evidence in some units of inquiry and from classrooms visits that
some opportunities are provided for the exploration of individual cultures,
and occasionally for some local, national and world issues are integrated
while this is not consistently the case.

Recommendation The PYP coordinators and teachers review the programme of inquiry to
increase opportunities for the study of host or home country, the culture of
individual students and the culture of others.
Recommendation No
repeated from
previous report
Appropriate
No
action included
in school’s
action plan
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Conclusion for standard C2: The school’s PYP written curriculum reflects IB philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

The school’s PYP written curriculum reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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Standard C3

Commendations
Practice 3.5

Teaching and learning supports students to become actively responsible
for their own learning

Findings of the
team

In discussions with the visiting team and during a tour of the school,
engaged learners reported their personal actions. Teachers reported many
examples of student agency through units of inquiry and within the school
community. All students set goals and reflect on learning across the
curriculum. Student-led conferences celebrate student ownership of
learning.
Commendation Teachers promote student agency and engagement in their own learning.

Practice 3.9

Teaching and learning uses a range and variety of strategies

Findings of the
team

Students across the PYP were seen to be participating in a range and
variety of learning strategies to suit different purposes. Examples include
individual and independent learning, small and whole-class collaborative
group engagement, small group and individual free-play, self-reflection,
role-taking and whole-class directed teaching. Planners also highlight a
variety of learning engagements.
Commendation Teachers use a wide variety of strategies to engage students in learning.

Practice 3.12

Findings of the
team

Teaching and learning develops student attitudes and skills that allow for
meaningful student action in response to students’ own needs and the
needs of others
In discussions with the visiting team, students from different age groups of
the PYP report personal actions and their own leadership in the learning
process.

Commendation Teachers provide students with opportunities for student agency.
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Practice 3.16

Teaching and learning develops the IB learner profile attributes

Findings of the
team

In conversations with the visiting team, students demonstrated
understanding and eloquence in discussing learner profile attributes.

Commendation The school fosters a climate of care and respect based on purposeful
development of the learner profile attributes.

Recommendations
Practice 3.2a

The school ensures that inquiry is used across the curriculum and by all
teachers

Findings of the
team

Through review of curriculum documents, it was noted that some areas
of literacy and numeracy reflect an inquiry approach to a limited extent.
In conversations with teachers and in classroom visits, it was evident that
teachers seek to adapt learning experiences and engage students in more
inquiry-based approaches in these areas where possible. A group of
teachers has recently returned from a workshop with Kath Murdoch, and
the Kath Murdoch inquiry model has been adopted by the school.
Teachers shared with the visiting team their interest in further exploring
how to promote student-led inquiry.
Recommendation The ELT support the teachers in increasing inquiry-based approached in
the learning process related to numeracy and literacy in integrating
developing understanding of those disciplines into the programme of
inquiry.
Recommendation Yes
repeated from
previous report
Appropriate
Yes
action included
in school’s
action plan
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Practice 3.14b

Teaching and learning empowers students to take self-initiated action as a
result of the learning

Findings of the
team

Through talking to students, it is clear that some specific units provide
rich opportunities for students to engage in meaningful action as a result
of learning while this is not consistently the case.

Recommendation PYP teachers review the programme of inquiry to explore ways of
providing further providing opportunities for students to take appropriate
self-initiated action as a result of the learning of a unit.
Recommendation No
repeated from
previous report
Appropriate
No
action included
in school’s
action plan

37 | Report on multi- programme evaluation

Conclusion for standard C3: PYP teaching and learning reflects IB philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

PYP teaching and learning reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Requires further development
Explanatory comments (if
required)
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Standard C4

Practice 4.1c

The school provides evidence of student learning over time across the
curriculum

Findings of the
team

Students portfolios reflect the current school year experiences and then go
home at the end of the school year. They contain work samples from
across the curriculum. Reports to parents are narrative, extensive and
cumulative and go home twice a year. Classes also host ‘open house’
sharing events to which all parents are invited, parent conferences are held
twice a year.
Requirement is in place

Practice 4.3

The school uses a range of strategies and tools to assess student learning

Findings of the
team

The school uses GL and ISA assessments, school-developed writing
prompts, A-Z reading assessments, WIDA for ESL learners, running
records, checklists and rubrics. Other in-class assessments are teacher
developed or from the Mathletics mathematics programme.
Requirement is in place.
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Commendations
Practice 4.6

The school has systems for reporting student progress aligned with the
assessment philosophy of the programme

Findings of the
team

The PYP issues written reports of student progress to parents twice a year
that reflect the IB philosophy. Two annual parent/student conferences are
held with teachers each year, one of which is student-led.

Commendation The school ensures reporting to parents is multi-faceted and reflects IB
philosophy.

Practice 4.7

The school analyses assessment data to inform teaching and learning

Findings of the
team

Teachers have spent significant collaborative time analyzing student
learning data to inform planning and teaching.

Commendation The coordinators and teachers implement systems to ensure that planning
and teaching reflect collaborative analysis of student assessment data.

Recommendations
Practice 4.4

The school provides students with feedback to inform and improve their
learning

Findings of the
team

Students shared samples of their use of checklists and rubrics to enable
peers to provide feedback to each other and aid personal reflection on
learning. Discussions with students and teachers indicated that teacher
feedback to students is largely oral.

Recommendation Teachers consider effective ways to complement oral formative feedback
provide with written feedback to further inform and guide learning.

Recommendation No
repeated from
previous report
Appropriate
No
action included
in school’s
action plan
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Conclusion for standard C4: PYP assessment at the school reflects IB assessment
philosophy
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of
the school visit:
School’s progress in response to IB recommendations for this standard from the previous evaluation
process or from authorization.
The IB concludes that The school has taken into consideration the IB recommendations from the
previous evaluation process or from authorization

PYP assessment at the school reflects IB philosophy
The school’s conclusion
Shows satisfactory development
The IB’s conclusion
Shows satisfactory development
Explanatory comments (if
required)
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International School of Lund – ISLK
Employee Development ISLK - Teachers
ISLK Vision: A community of lifelong learners reaching their full potential
School goal: Accountability - using and analysing data to improve learning and teaching.

Using the Investigative and knowledge formation model (Timperley, 2013) for teacher professional
development goal setting and
evaluation.
Name:
Professional development goal/goals
It is important to refer to the ISLK teacher job
description
when
setting
your
goal(s).
Professional development goals will be in
alignment with an area of the job description and
your findings/results from the students' needs
section of Timperley’s (2013) Investigative and
Knowledge Formation Model. The yellow boxes
should be prepared for the first meeting,
Professional development talk 1. Transfer the
suggested goal to the Employee document to be
discussed with your leader. The blue boxes
should be part of the PD process and filled in for
the second meeting, Professional development
talk 2. The evaluation part, the green box,
should be reflected upon at the end of the school
year.

1. Students’ needs
What knowledge and skills do my students need in order to reach key goals?

What evidence have I used for my conclusion?

2. Teachers’ Inquiry
What professional knowledge and skills must I have in order to meet student needs?

What do I need to adjust?

What do I need to develop/learn as a teacher?

How can I/address this?

How can your leader, or someone else, help you with this?

3. Knowledge/skills
Delve deeper into professional knowledge and refine associated abilities.

How can I deepen my understanding of this area?

4. Student Opportunities

How can I allow students to experience learning in a new way?

What do I adjust?

What actions do I take?

5. Monitoring Progress

How does my new/adjusted approach affect the kind of achievement that is important for the students?

How have I Investigated the impact on achievement of the new approach to teaching?
Providing evidence:

6. Evaluation of the goals
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Introduction

The Programme standards and practices document is part of a suite of documents that is essential for all
prospective and authorized IB World Schools. The suite provides critical information for the planning,
implementation, development and evaluation of all International Baccalaureate® (IB) programmes.
•

The foundation of what it means to be an IB World School is articulated in the Programme standards
and practices document.

•

The process of how schools attain and maintain authorization is articulated in the authorization and
evaluation documents.

•

The legal stipulations are articulated in the rules and general regulations related to the IB programmes.

All of these documents can be found on the IB public website (http://www.ibo.org).
This Programme standards and practices document provides a set of criteria against which both the IB World
School and the IB can evaluate success in the implementation of the four programmes: the Primary Years
Programme (PYP), the Middle Years Programme (MYP), the Diploma Programme (DP) and the IB Careerrelated Certificate (IBCC). It replaces the document published in 2010.
This document contains programme standards (common to all programmes), practices (common to all
programmes) and requirements (specific to an individual programme).
IBCC
requirements
DP
requirements
Standards

Practices
MYP
requirements
PYP
requirements

Figure 1
The standards are general requisites established for schools to implement any IB programme. Practices
are further definitions of the standards. Requirements are programme-specific, as each programme has
unique features and demands-specific requirements. These programme requirements are detailed under
the related practice and are also referenced in other programme-specific documentation. The common
standards and practices, and the programme-specific requirements are necessary for the successful
implementation of the relevant IB programme.
The IB is aware that for each school, the implementation of an IB programme is a journey and that the
school will meet these standards and practices to varying degrees along the way. However, the IB expects
that the school must make a commitment towards meeting all the standards, practices and programme
requirements. Programme standards and practices is the foundational document for schools and the IB to
ensure quality and fidelity in the implementation of its programmes.

Programme standards and practices

1

Introduction

Note: This is an updated version of the 2010 publication. It incorporates the IBCC programme
standards and practices—therefore, the separate publication of the IBCC Standards, practices and
requirements (2011) is now withdrawn.
This updated version does include changes to the MYP requirements.
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Programme standards and practices

Programme standards and practices for all
programmes

Section A: Philosophy
Standard A
The school’s educational beliefs and values reflect IB philosophy.
1.
The school’s published statements of mission and philosophy align with those of the IB.
2.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3.

The school community demonstrates an understanding of, and commitment to, the programme(s).

4.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5.

The school promotes responsible action within and beyond the school community.

6.

The school promotes open communication based on understanding and respect.

7.

The school places importance on language learning, including mother tongue, host country language
and other languages.

8.

The school participates in the IB world community.

9.

The school supports access for students to the IB programme(s) and philosophy.

Section B: Organization
Standard B1: Leadership and structure
The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).
1.
The school has developed systems to keep the governing body informed about the ongoing
implementation and development of the programme(s).
2.

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

3.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

4.

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

5.

The school develops and implements policies and procedures that support the programme(s).

6.

The school has systems in place for the continuity and ongoing development of the programme(s).

7.

The school carries out programme evaluation involving all stakeholders.

Programme standards and practices
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Programme standards and practices for all programmes

Standard B2: Resources and support
The school’s resources and support structures ensure the implementation of the IB programme(s).
1.
The governing body allocates funding for the implementation and ongoing development of the
programme(s).
2.

The school provides qualified staff to implement the programme(s).

3.

The school ensures that teachers and administrators receive IB-recognized professional development.

4.

The school provides dedicated time for teachers’ collaborative planning and reflection.

5.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

6.

The library/multimedia/resources play a central role in the implementation of the programme(s).

7.

The school ensures access to information on global issues and diverse perspectives.

8.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

9.

The school has systems in place to guide and counsel students through the programme(s).

10.

The student schedule or timetable allows for the requirements of the programme(s) to be met.

11.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.

The school allocates resources to implement the PYP exhibition, the MYP personal project (or
community project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC
reflective project for all students, depending on the programme(s) offered.

Section C: Curriculum
Standard C1: Collaborative planning
Collaborative planning and reflection supports the implementation of the IB programme(s).
1.
Collaborative planning and reflection addresses the requirements of the programme(s).
2.

Collaborative planning and reflection takes place regularly and systematically.

3.

Collaborative planning and reflection addresses vertical and horizontal articulation.

4.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

5.

Collaborative planning and reflection is based on agreed expectations for student learning.

6.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

7.

Collaborative planning and reflection is informed by assessment of student work and learning.

8.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

9.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are
interdependent.
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Programme standards and practices for all programmes

Standard C2: Written curriculum
The school’s written curriculum reflects IB philosophy.
1.
The written curriculum is comprehensive and aligns with the requirements of the programme(s).
2.

The written curriculum is available to the school community.

3.

The written curriculum builds on students’ previous learning experiences.

4.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

5.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

6.

The written curriculum incorporates relevant experiences for students.

7.

The written curriculum promotes students’ awareness of individual, local, national and world issues.

8.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

10.

The written curriculum integrates the policies developed by the school to support the programme(s).

11.

The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.
1.
Teaching and learning aligns with the requirements of the programme(s).
2.

Teaching and learning engages students as inquirers and thinkers.

3.

Teaching and learning builds on what students know and can do.

4.

Teaching and learning promotes the understanding and practice of academic honesty.

5.

Teaching and learning supports students to become actively responsible for their own learning.

6.

Teaching and learning addresses human commonality, diversity and multiple perspectives.

7.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

11.

Teaching and learning incorporates a range of resources, including information technologies.

12.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

13.

Teaching and learning engages students in reflecting on how, what and why they are learning.

14.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

15.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.
Programme standards and practices
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Programme standards and practices for all programmes

Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy.
1.
Assessment at the school aligns with the requirements of the programme(s).
2.

The school communicates its assessment philosophy, policy and procedures to the school community.

3.

The school uses a range of strategies and tools to assess student learning.

4.

The school provides students with feedback to inform and improve their learning.

5.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

6.

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

7.

The school analyses assessment data to inform teaching and learning.

8.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.

The school has systems in place to ensure that all students can demonstrate a consolidation of their
learning through the completion of the PYP exhibition, the MYP personal project (or community
project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC reflective
project, depending on the programme(s) offered.
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Programme standards and practices with
requirements for the Primary Years Programme

Section A: Philosophy
Standard A
The school’s educational beliefs and values reflect IB philosophy.
1.
The school’s published statements of mission and philosophy align with those of the IB.
2.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3.

The school community demonstrates an understanding of, and commitment to, the programme(s).

PYP requirements
a.
The values of the PYP as indicated in the curriculum documents have an explicit impact on
decision-making and functioning of the school.
b.

The school as a community of learners is committed to a collaborative approach to
curriculum development.

c.

The school is committed to a constructivist, inquiry-based approach to teaching and learning
that promotes inquiry and the development of critical-thinking skills.

d.

The school is committed to the PYP as the framework for all planning, teaching and learning
across the curriculum.

e.

The school demonstrates a commitment to transdisciplinary learning.

4.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5.

The school promotes responsible action within and beyond the school community.

6.

The school promotes open communication based on understanding and respect.

7.

The school places importance on language learning, including mother tongue, host country language
and other languages.

PYP requirements
a.
The school makes provision for students to learn a language, in addition to the language of
instruction, at least from the age of seven. Schools with two languages of instruction are not
required to offer an additional language.
b.

The school supports mother tongue and host country language learning.

Programme standards and practices

7

Requirements for the Primary Years Programme

8.

The school participates in the IB world community.

9.

The school supports access for students to the IB programme(s) and philosophy.

PYP requirement
a.
The school implements the PYP as an inclusive programme for all students.

Section B: Organization
Standard B1: Leadership and structure
The school’s leadership and administrative structures ensure the implementation of the PYP.
1.
The school has developed systems to keep the governing body informed about the ongoing
implementation and development of the programme(s).
2.

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

PYP requirements
a.
The responsibility for pedagogical leadership within the school is a shared responsibility,
including at least the PYP coordinator and the primary school principal.
b.

The governing body places the responsibility for the implementation of the PYP on the
pedagogical leadership team.

3.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

4.

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

5.

The school develops and implements policies and procedures that support the programme(s).

PYP requirements
a.
The school has developed and implements a language policy consistent with IB expectations.
b.

The school has developed and implements an assessment policy that is consistent with IB
expectations.

6.

The school has systems in place for the continuity and ongoing development of the programme(s).

7.

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support
The school’s resources and support structures ensure the implementation of the IB programme(s).
1.
The governing body allocates funding for the implementation and ongoing development of the
programme(s).
2.

8

The school provides qualified staff to implement the programme(s).

Programme standards and practices

Requirements for the Primary Years Programme

3.

The school ensures that teachers and administrators receive IB-recognized professional development.

PYP requirement
a.
The school complies with the IB professional development requirement for the PYP at
authorization and at evaluation.

4.

The school provides dedicated time for teachers’ collaborative planning and reflection.

5.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

6.

The library/multimedia/resources play a central role in the implementation of the programme(s).

7.

The school ensures access to information on global issues and diverse perspectives.

8.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

9.

The school has systems in place to guide and counsel students through the programme(s).

10.

The student schedule or timetable allows for the requirements of the programme(s) to be met.

PYP requirement
a.
The schedule or timetable allows for in-depth inquiry into the transdisciplinary and
disciplinary dimensions of the curriculum.

11.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.

The school allocates resources to implement the PYP exhibition, the MYP personal project (or
community project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC
reflective project for all students, depending on the programme(s) offered.

Section C: Curriculum
Standard C1: Collaborative planning
Collaborative planning and reflection supports the implementation of the IB programme(s).
1.
Collaborative planning and reflection addresses the requirements of the programme(s).

PYP requirements
a.
The programme of inquiry and all corresponding unit planners are the product of sustained
collaborative work involving all the appropriate staff.
b.

Planning at the school makes use of the PYP planner and planning process across the
curriculum and by all teachers.

c.

Planning at the school addresses all the essential elements to strengthen the transdisciplinary
nature of the programme.

Programme standards and practices
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Requirements for the Primary Years Programme

2.

Collaborative planning and reflection takes place regularly and systematically.

3.

Collaborative planning and reflection addresses vertical and horizontal articulation.

PYP requirements
a.
There is a systematic approach to integration of the subject-specific scope and sequences
and the programme of inquiry.
b.

4.

The school ensures balance and articulation between the transdisciplinary programme of
inquiry and any additional single-subject teaching.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

PYP requirements
a.
The school provides for easy access to completed PYP planners.
b.

The school ensures that PYP planners are coherent records of student learning.

5.

Collaborative planning and reflection is based on agreed expectations for student learning.

6.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

7.

Collaborative planning and reflection is informed by assessment of student work and learning.

8.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

9.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are
interdependent.

Standard C2: Written curriculum
The school’s written curriculum reflects IB philosophy.
1.
The written curriculum is comprehensive and aligns with the requirements of the programme(s).

PYP requirements
a.
The programme of inquiry consists of six units of inquiry—one for each transdisciplinary
theme—at each year/grade level, with the exception of students who are 3–5 years, where
the requirement is at least four units at each year/grade level, two of which must be under
“Who we are” and “How we express ourselves”.
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b.

The school ensures that there is a coherent, horizontally and vertically articulated programme
of inquiry.

c.

The PYP exhibition is one of the six transdisciplinary units of inquiry in the final year of the
programme.

d.

There is documented evidence that the curriculum developed addresses the five essential
elements of the PYP.

Programme standards and practices

Requirements for the Primary Years Programme

2.

The written curriculum is available to the school community.

3.

The written curriculum builds on students’ previous learning experiences.

4.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

PYP requirements
a.
The school has scope and sequence documents that indicate the development of conceptual
understanding, knowledge and skills for each PYP subject area.
b.

The overall expectations of student achievement in the school’s scope and sequence
documents are aligned with those expressed in the PYP scope and sequence documents.

5.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

6.

The written curriculum incorporates relevant experiences for students.

PYP requirement
a.
The written curriculum provides opportunities for student learning that is significant,
relevant, engaging and challenging.

7.

The written curriculum promotes students’ awareness of individual, local, national and world issues.

PYP requirement
a.
The programme of inquiry includes the study of host or home country, the culture of
individual students and the culture of others, including their belief systems.

8.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

PYP requirement
a.
There is a system for regular review and refinement of the programme of inquiry, individual
units of inquiry and the subject-specific scope and sequences.

10.

The written curriculum integrates the policies developed by the school to support the programme(s).

11.

The written curriculum fosters development of the IB learner profile attributes.

Programme standards and practices
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Requirements for the Primary Years Programme

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.
1.
Teaching and learning aligns with the requirements of the programme(s).

PYP requirements
a.
The school ensures that students experience coherence in their learning supported by the
five essential elements of the programme regardless of which teacher has responsibility for
them at any point in time.

2.

b.

The classroom teacher takes responsibility at least for the language of instruction,
mathematics, social studies and science, to support the PYP model of transdisciplinary
teaching and learning.

c.

The school ensures that personal and social education is the responsibility of all teachers.

Teaching and learning engages students as inquirers and thinkers.

PYP requirement
a.
The school ensures that inquiry is used across the curriculum and by all teachers.

3.

Teaching and learning builds on what students know and can do.

PYP requirement
a.
Teaching and learning addresses the competencies, experiences, learning needs and styles
of students.

4.

Teaching and learning promotes the understanding and practice of academic honesty.

5.

Teaching and learning supports students to become actively responsible for their own learning.

6.

Teaching and learning addresses human commonality, diversity and multiple perspectives.

7.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

PYP requirement
a.
The school provides for grouping and regrouping of students for a variety of learning
purposes.

11.

Teaching and learning incorporates a range of resources, including information technologies.

12.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.
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13.

Teaching and learning engages students in reflecting on how, what and why they are learning.

14.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

PYP requirements
a.
The school provides environments in which students work both independently and
collaboratively.
b.

Teaching and learning empowers students to take self-initiated action as a result of the
learning.

15.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.

Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy.
1.
Assessment at the school aligns with the requirements of the programme(s).

PYP requirements
a.
Assessment at the school is integral with planning, teaching and learning.
b.

Assessment addresses all the essential elements of the programme.

c.

The school provides evidence of student learning over time across the curriculum.

2.

The school communicates its assessment philosophy, policy and procedures to the school community.

3.

The school uses a range of strategies and tools to assess student learning.

4.

The school provides students with feedback to inform and improve their learning.

5.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

6.

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

PYP requirement
a.
Student learning and development related to all attributes of the IB learner profile are
assessed and reported.

7.

The school analyses assessment data to inform teaching and learning.

PYP requirement
a.
The school ensures that students’ knowledge and understanding are assessed prior to new
learning.

Programme standards and practices
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8.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.

The school has systems in place to ensure that all students can demonstrate a consolidation of their
learning through the completion of the PYP exhibition, the MYP personal project (or community
project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC reflective
project, depending on the programme(s) offered.
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Section A: Philosophy
Standard A
The school’s educational beliefs and values reflect IB philosophy.
1.
The school’s published statements of mission and philosophy align with those of the IB.
2.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3.

The school community demonstrates an understanding of, and commitment to, the programme(s).

MYP requirement
a.
The school ensures that all staff, students and parents understand the central importance
of the personal project for students in year 5 of the programme (or community project for
programmes that end in MYP year 3 or 4).

4.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5.

The school promotes responsible action within and beyond the school community.

6.

The school promotes open communication based on understanding and respect.

7.

The school places importance on language learning, including mother tongue, host country language
and other languages.

8.

The school participates in the IB world community.

9.

The school supports access for students to the IB programme(s) and philosophy.

MYP requirement
a.
The school strongly encourages participation for all students.

Section B: Organization
Standard B1: Leadership and structure
The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).
1.
The school has developed systems to keep the governing body informed about the ongoing
implementation and development of the programme(s).
2.

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

Programme standards and practices
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3.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

4.

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

MYP requirement
a.
The MYP coordinator is part of the school pedagogical leadership team.

5.

The school develops and implements policies and procedures that support the programme(s).

MYP requirements
a.
The school has developed and implements a language policy that is consistent with IB
expectations.

6.

b.

The school has developed and implements an inclusion/special educational needs policy
that is consistent with IB expectations and with the school’s admissions policy.

c.

The school has developed and implements an assessment policy that is consistent with IB
expectations.

d.

The school has developed and implements an academic honesty policy that is consistent
with IB expectations.

The school has systems in place for the continuity and ongoing development of the programme(s).

MYP requirement
a.
The school’s organizational structures support the implementation of all subject groups
offered by the school, approaches to learning, service and the personal project (or
community project for programmes that end in MYP year 3 or 4).

7.

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support
The school’s resources and support structures ensure the implementation of the IB programme(s).
1.
The governing body allocates funding for the implementation and ongoing development of the
programme(s).
2.

The school provides qualified staff to implement the programme(s).

3.

The school ensures that teachers and administrators receive IB-recognized professional development.

MYP requirement
a.
The school complies with the IB professional development requirement for the MYP at
authorization and at evaluation.
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4.

The school provides dedicated time for teachers’ collaborative planning and reflection.

5.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

6.

The library/multimedia/resources play a central role in the implementation of the programme(s).

7.

The school ensures access to information on global issues and diverse perspectives.

8.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

9.

The school has systems in place to guide and counsel students through the programme(s).

10.

The student schedule or timetable allows for the requirements of the programme(s) to be met.

MYP requirements
a.
The schedule or timetable provides a broad and balanced choice of subjects from the
required MYP subject groups.
b.

The schedule or timetable provides the minimum required teaching hours per year for the
required MYP subject groups.

c.

The schedule or timetable promotes concurrency of learning.

11.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.

The school allocates resources to implement the PYP exhibition, the MYP personal project (or
community project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC
reflective project for all students, depending on the programme(s) offered.

Section C: Curriculum
Standard C1: Collaborative planning
Collaborative planning and reflection supports the implementation of the IB programme(s).
1.
Collaborative planning and reflection addresses the requirements of the programme(s).

MYP requirements
a.
The school has an approach to curriculum planning that involves all MYP teachers.
b.

Collaborative planning and reflection facilitates interdisciplinary learning to strengthen
cross-curricular skills and the deepening of disciplinary understanding.

2.

Collaborative planning and reflection takes place regularly and systematically.

3.

Collaborative planning and reflection addresses vertical and horizontal articulation.

4.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

5.

Collaborative planning and reflection is based on agreed expectations for student learning.

6.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.
Programme standards and practices
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7.

Collaborative planning and reflection is informed by assessment of student work and learning.

8.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

9.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are
interdependent.

Standard C2: Written curriculum
The school’s written curriculum reflects IB philosophy.
1.
The written curriculum is comprehensive and aligns with the requirements of the programme(s).

MYP requirements
a.
The curriculum fulfills the aims and objectives of each subject group offered in each year of
the programme and the personal project (or community project for programmes that end in
MYP year 3 or 4).
b.

The written curriculum includes an approaches to learning planning chart for all years of the
programme.

c.

The written curriculum includes subject group overviews for each subject group offered for
each year of the programme.

d.

Unit plans are documented according to the MYP unit planning process.

e.

The curriculum fosters disciplinary and interdisciplinary understanding.

f.

There is a system for the regular review of individual unit plans and of the planning of
approaches to learning skills.

2.

The written curriculum is available to the school community.

3.

The written curriculum builds on students’ previous learning experiences.

4.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

MYP requirement
a.
The written curriculum includes the prescribed key concepts and related concepts in each
subject group.

5.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

MYP requirement
a.
The curriculum provides sufficient opportunities for students to meet the learning outcomes
for service in every year of the programme.

6.

The written curriculum incorporates relevant experiences for students.

7.

The written curriculum promotes students’ awareness of individual, local, national and world issues.
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8.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

10.

The written curriculum integrates the policies developed by the school to support the programme(s).

11.

The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.
1.
Teaching and learning aligns with the requirements of the programme(s).

MYP requirements
a.
Teaching and learning at the school uses global contexts as contexts for inquiry.
b.

Teaching and learning allows students to meet the MYP objectives in each year of the
programme for each subject group studied.

2.

Teaching and learning engages students as inquirers and thinkers.

3.

Teaching and learning builds on what students know and can do.

4.

Teaching and learning promotes the understanding and practice of academic honesty.

5.

Teaching and learning supports students to become actively responsible for their own learning.

6.

Teaching and learning addresses human commonality, diversity and multiple perspectives.

7.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

11.

Teaching and learning incorporates a range of resources, including information technologies.

12.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

13.

Teaching and learning engages students in reflecting on how, what and why they are learning.

14.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

15.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.
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Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy.
1.
Assessment at the school aligns with the requirements of the programme(s).

MYP requirements
a.
The school uses the prescribed assessment criteria for each subject group in each year of the
programme.
b.

Teachers standardize their understanding and application of criteria before deciding on
achievement levels.

2.

The school communicates its assessment philosophy, policy and procedures to the school community.

3.

The school uses a range of strategies and tools to assess student learning.

4.

The school provides students with feedback to inform and improve their learning.

5.

The school has systems for recording student progress aligned with the assessment philosophy

of the programme(s).

MYP requirement
a.
The school has a system for the qualitative monitoring of student involvement in service
according to the school’s learning expectations for service.

6.

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

7.

The school analyses assessment data to inform teaching and learning.

8.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.

The school has systems in place to ensure that all students can demonstrate a consolidation of their
learning through the completion of the PYP exhibition, the MYP personal project (or community
project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC reflective
project, depending on the programme(s) offered.
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Section A: Philosophy
Standard A
The school’s educational beliefs and values reflect IB philosophy.
1.
The school’s published statements of mission and philosophy align with those of the IB.
2.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3.

The school community demonstrates an understanding of, and commitment to, the programme(s).

4.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5.

The school promotes responsible action within and beyond the school community.

6.

The school promotes open communication based on understanding and respect.

7.

The school places importance on language learning, including mother tongue, host country language
and other languages.

8.

The school participates in the IB world community.

9.

The school supports access for students to the IB programme(s) and philosophy.

DP requirements
a.
The school provides for the full DP and requires some of its student body to attempt the full
diploma and not only individual diploma courses.
b.

The school promotes access to the diploma and diploma courses for all students who can
benefit from the educational experience they provide.

c.

The school has strategies in place to encourage students to attempt the full diploma.

Section B: Organization
Standard B1: Leadership and structure
The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).
1.
The school has developed systems to keep the governing body informed about the ongoing
implementation and development of the programme(s).
2.

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

3.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

Programme standards and practices
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4.

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

5.

The school develops and implements policies and procedures that support the programme(s).

DP requirements
a.
The school has an admissions policy that clarifies conditions for admission to the school and
the DP.
b.

The school develops and implements a language policy consistent with IB expectations.

c.

The school develops and implements an inclusion/special educational needs policy that is
consistent with IB expectations and with the school’s admissions policy.

d.

The school develops and implements an assessment policy that is consistent with IB
expectations.

e.

The school has developed and implements an academic honesty policy that is consistent
with IB expectations.

f.

The school complies with the IB regulations and procedures related to the conduct of all
forms of assessment for the administration of examinations for the DP.

6.

The school has systems in place for the continuity and ongoing development of the programme(s).

7.

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support
The school’s resources and support structures ensure the implementation of the IB programme(s).
1.
The governing body allocates funding for the implementation and ongoing development of the
programme(s).

DP requirements
a.
The allocation of funds includes adequate resources and supervision for the creativity,
action, service (CAS) programme and the appointment of a CAS coordinator.
b.

The allocation of funds includes adequate resources to implement the theory of knowledge
course over two years.

2.

The school provides qualified staff to implement the programme(s).

3.

The school ensures that teachers and administrators receive IB-recognized professional development.

DP requirement
a.
The school complies with the IB professional development requirement for the DP at
authorization and at evaluation.
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4.

The school provides dedicated time for teachers’ collaborative planning and reflection.

5.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

DP requirements
a.
The laboratories and studios needed for groups 4 and 6 subjects provide safe and effective
learning environments.

6.

b.

There are appropriate information technology facilities to support the implementation of
the programme.

c.

The school provides a secure location for the storage of examination papers and examination
stationery with controlled access restricted to senior staff.

The library/multimedia/resources play a central role in the implementation of the programme(s).

DP requirement
a.
The library/media centre has enough appropriate materials to support the implementation
of the DP.

7.

The school ensures access to information on global issues and diverse perspectives.

8.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

9.

The school has systems in place to guide and counsel students through the programme(s).

DP requirement
a.
The school provides guidance to students on post-secondary educational options.

10.

The student schedule or timetable allows for the requirements of the programme(s) to be met.

DP requirements
a.
The schedule provides for the recommended hours for each standard and higher level
subject.
b.

The schedule provides for the development of the theory of knowledge course over two
years.

c.

The schedule respects concurrency of learning in the DP.

11.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.

The school allocates resources to implement the PYP exhibition, the MYP personal project (or
community project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC
reflective project for all students, depending on the programme(s) offered.
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Section C: Curriculum
Standard C1: Collaborative planning
Collaborative planning and reflection supports the implementation of the IB programme(s).
1.
Collaborative planning and reflection addresses the requirements of the programme(s).

DP requirements
a.
Collaborative planning and reflection includes the integration of theory of knowledge in
each subject.
b.

Collaborative planning and reflection explores connections and relations between subjects
and reinforces knowledge, understanding and skills shared by the different disciplines.

2.

Collaborative planning and reflection takes place regularly and systematically.

3.

Collaborative planning and reflection addresses vertical and horizontal articulation.

4.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

5.

Collaborative planning and reflection is based on agreed expectations for student learning.

6.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

7.

Collaborative planning and reflection is informed by assessment of student work and learning.

8.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

9.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are
interdependent.

Standard C2: Written curriculum
The school’s written curriculum reflects IB philosophy.
1.
The written curriculum is comprehensive and aligns with the requirements of the programme(s).

DP requirements
a.
The curriculum fulfills the aims and objectives of each subject group and the core.
b.

The curriculum facilitates concurrency of learning.

c.

The curriculum is balanced so that students are provided with a reasonable choice of
subjects.

d.

The school develops its own courses of study for each subject on offer and for theory of
knowledge.

2.

The written curriculum is available to the school community.

3.

The written curriculum builds on students’ previous learning experiences.

4.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over time.
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5.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

6.

The written curriculum incorporates relevant experiences for students.

7.

The written curriculum promotes students’ awareness of individual, local, national and world issues.

8.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

10.

The written curriculum integrates the policies developed by the school to support the programme(s).

11.

The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.
1.
Teaching and learning aligns with the requirements of the programme(s).

DP requirement
a.
Teaching and learning at the school addresses all of the aims and objectives of each subject.

2.

Teaching and learning engages students as inquirers and thinkers.

3.

Teaching and learning builds on what students know and can do.

4.

Teaching and learning promotes the understanding and practice of academic honesty.

5.

Teaching and learning supports students to become actively responsible for their own learning.

6.

Teaching and learning addresses human commonality, diversity and multiple perspectives.

7.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

11.

Teaching and learning incorporates a range of resources, including information technologies.

12.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

13.

Teaching and learning engages students in reflecting on how, what and why they are learning.

14.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

15.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.
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Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy.
1.
Assessment at the school aligns with the requirements of the programme(s).

DP requirement
a.
Assessment of student learning is based on the objectives and assessment criteria specific to
each subject.

2.

The school communicates its assessment philosophy, policy and procedures to the school community.

3.

The school uses a range of strategies and tools to assess student learning.

4.

The school provides students with feedback to inform and improve their learning.

5.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

6.

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

7.

The school analyses assessment data to inform teaching and learning.

8.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.

The school has systems in place to ensure that all students can demonstrate a consolidation of their
learning through the completion of the PYP exhibition, the MYP personal project (or community
project for programmes that end in MYP year 3 or 4), the DP extended essay and the IBCC reflective
project, depending on the programme(s) offered.
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Section A: Philosophy
Standard A
The school’s educational beliefs and values reflect IB philosophy.
1.
The school’s published statements of mission and philosophy align with those of the IB.
2.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3.

The school community demonstrates an understanding of, and commitment to, the programme(s).

IBCC requirements
a.
The school demonstrates commitment to learner-centred education and an inquiry-based
approach to teaching and learning, which promotes student inquiry and the development of
critical-thinking skills.
b.

The school demonstrates commitment to the process of experiential learning in the provision
of the IBCC core.

c.

The school acknowledges the important role that both holistic education and internationalmindedness play in curriculum development.

4.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5.

The school promotes responsible action within and beyond the school community.

6.

The school promotes open communication based on understanding and respect.

7.

The school places importance on language learning, including mother tongue, host country language
and other languages.

8.

The school participates in the IB world community.

9.

The school supports access for students to IB programme(s) and its philosophy.

IBCC requirement
a.
The school promotes access to the IBCC for students who can benefit from the educational
experience it provides.
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Section B: Organization
Standard B1: Leadership and structure
The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).
1.
The school has developed systems to keep the governing body informed about the ongoing
implementation and development of the programme(s).
2.

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

3.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

4.

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

5.

The school develops and implements policies and procedures that support the programme(s).

IBCC requirements
a.
The school develops and implements a language policy that is consistent with IB
expectations.
b.

The school develops and implements an inclusion/special educational needs policy that is
consistent with IB expectations and with the school’s admissions policy.

c.

The school develops and implements an assessment policy that is consistent with IB
expectations.

d.

The school has developed and implements an academic honesty policy that is consistent
with IB expectations.

6.

The school has systems in place for the continuity and ongoing development of the programme(s).

7.

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support
The school’s resources and support structures ensure the implementation of the programme(s).
1.
The governing body allocates funding for the implementation and ongoing development of the
programme(s).

IBCC requirements
a.
The allocation of funds includes adequate resources and supervision for the community and
service programme.
b.
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2.

The school provides qualified staff to implement the programme(s).

3.

The school ensures that teachers and administrators receive IB-recognized professional development.

IBCC requirements
a.
The school complies with the IB professional development requirement for the IBCC at
authorization and at evaluation.

4.

The school provides dedicated time for teachers’ collaborative planning and reflection.

5.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

6.

The library/multimedia/resources play a central role in the implementation of the programme(s).

7.

The school ensures access to information on global issues and diverse perspectives.

8.

The school provides support for its students with learning and/or special education needs, and
support for their teachers.

9.

The school has systems in place to guide and counsel students through the programme(s).

10.

The student schedule or timetable allows for the requirements of the programme(s) to be met.

IBCC requirements
a.
The schedule provides the recommended hours for each standard level and higher level DP
course and for each component of the core.
b.

The schedule respects concurrency of learning.

11.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.

The school allocates resources to implement the PYP exhibition, the MYP personal project (or
community project for programmes that end in MYP year 3 or 4), DP extended essay and the IBCC
reflective project for all students, depending on the programme(s) offered.

Section C: Curriculum
Standard C1: Collaborative planning
Collaborative planning and reflection support the implementation of the IB programme(s).
1.
Collaborative planning and reflection addresses the requirements of the programme(s).

IBCC requirements
a.
The IBCC curriculum is the product of sustained collaborative work involving all the
appropriate staff.
b.

2.

The school’s IB teaching staff works closely with the career-related studies staff to ensure
balance and articulation of the students’ full educational experience.

Collaborative planning and reflection takes place regularly and systematically.
Programme standards and practices
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3.

Collaborative planning and reflection addresses vertical and horizontal articulation.

4.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

5.

Collaborative planning and reflection is based on agreed expectations for student learning.

6.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

7.

Collaborative planning and reflection is informed by assessment of student work and learning.

8.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

9.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are
interdependent.

Standard C2: Written curriculum
The school’s written curriculum reflects IB philosophy.
1.
The written curriculum is comprehensive and aligns with the requirements of the programme(s).

IBCC requirements
a.
The curriculum fulfils the aims and objectives of each DP subject group.
b.

The school develops a coherent core programme that allows the learning objectives for the
IBCC core to be achieved.

c.

The school develops its own courses of study for each DP course on offer.

d.

The school develops its own course of study for the approaches to learning course.

e.

The school develops its own action plan for the community and service programme.

f.

The school develops its own action plan to support language development.

g.

The school develops its own action plan to support the reflective project.

2.

The written curriculum is available to the school community.

3.

The written curriculum builds on students’ previous learning experiences.

4.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

5.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

6.

The written curriculum incorporates relevant experiences for students.

7.

The written curriculum promotes students’ awareness of individual, local, national and world issues.

8.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

10.

The written curriculum integrates the policies developed by the school to support the programme(s).

11.

The written curriculum fosters development of the IB learner profile attributes.
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Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.
1.
Teaching and learning aligns with the requirements of the programme(s).

IBCC requirements
a.
Teaching and learning at the school addresses all of the aims and objectives of each DP
subject.
b.

Teaching and learning addresses the aims and objectives of the IBCC core.

c.

The school encourages a constructivist approach to teaching and learning within the IBCC
core.

2.

Teaching and learning engages students as inquirers and thinkers.

3.

Teaching and learning builds on what students know and can do.

4.

Teaching and learning promotes the understanding and practice of academic honesty.

5.

Teaching and learning supports students to become actively responsible for their own learning.

6.

Teaching and learning addresses human commonality, diversity and multiple perspectives.

7.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

11.

Teaching and learning incorporates a range of resources, including information technologies.

12.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

13.

Teaching and learning engages students in reflecting on how, what and why they are learning.

14.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

15.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.

Programme standards and practices
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Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy.
1.
Assessment at the school aligns with the requirements of the programme(s).

IBCC requirements
a.
Assessment of student learning is based on the objectives and assessment criteria specific to
each DP course.
b.

Assessment of student learning is based on the objectives and assessment criteria of the
IBCC core.

c.

Assessment includes teachers engaging in the process of standardization of student work.

2.

The school communicates its assessment philosophy, policy and procedures to the school community.

3.

The school uses a range of strategies and tools to assess student learning.

4.

The school provides students with feedback to inform and improve their learning.

IBCC requirements
a.
The school incorporates formative assessment techniques when assessing the approaches to
the learning component of the IBCC core.

5.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

6.

The school has systems for reporting student progress that are aligned with the assessment philosophy
of the programme(s).

7.

The school analyses assessment data to inform teaching and learning.

8.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.

The school has systems in place to ensure that all students can demonstrate consolidation of their
learning through the completion of the PYP exhibition, the MYP personal project (or community
project for programmes that end in MYP year 3 or 4), DP extended essay and the IBCC reflective
project, depending on the programme(s) offered.
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Glossary

Concurrency of learning

A principle promoted in the MYP, the DP and the IBCC.
Students deal with a balanced curriculum each year in
which the required subjects are studied simultaneously.

Curriculum

All aspec ts of the teaching and learning process
for students in the programme, namely its design,
implementation, assessment and review.

Evidence

The observation or documentation that verifies a practice.
It demonstrates that a practice is in place at the school.

Governing body

The duly constituted individual or group that has the
ultimate legal authority to make decisions on behalf of the
school.

Head of school (principal in some
systems)

The person who leads and supervises the daily operations
of the school, ensuring that the policies of the governing
body are put into practice.

IB philosophy

The IB’s set of beliefs and values that guides the
development and delivery of its educational programmes.
It is reflected in the mission statement, the learner profile
and the programme-specific documents that describe and
explain each individual programme—for example, Making
the PYP happen: A curriculum framework for international
primary education (January 2009); MYP: From principles
into practice (August 2008); The Diploma Programme: From
principles into practice (April 2009); and the IBCC-specific
documents.

IB-recognized professional
development

Activities listed on the IB events calendar on the IB
public website (http://www.ibo.org/events/) or school
professional development activities organized by the
relevant IB office.

Language learning

A generic term in this document that may or may
not include the ideas of language development and
acquisition, depending on context.

Pedagogical leadership

The effective management of resources, systems or
structures to ensure that teaching and learning at the
school addresses the overarching mission of the school
and the IB programme standards; or those responsible for
its management.

Practices

Further definitions of standards. Implementing a practice
will result in an outcome that can be identified with
evidence. Practices will be implemented to varying degrees
over time as a result of the growth and development of an
IB programme at the school.

Programme standards and practices
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Glossary

Programme(s)

The four educational programmes offered by the IB (the
Primary Years Programme, the Middle Years Programme,
the Diploma Programme and the IB Career-related
Certificate). A school may have authorization to offer one
or more.

Programme requirements

These provide programme-specific detail on some
common practices. Both the requirements and practices
are necessary for the successful implementation of the
respective IB programme.

Resources

This may include people, time, materials and money.

School community

All stakeholders of the school—students, parents, school
staff, school managers and the governing body. The
IB anticipates its educational programme(s) will have a
positive influence upon the entire school community.

Staff

All school personnel involved in the programme(s),
including those with managerial roles, those with
academic roles (teachers/faculty) and those with support
roles.

Standards

The general requisites established for schools to
implement any IB programme. They indicate what schools
must have in place to implement the PYP, the MYP, the
DP and the IBCC. The standards must be met at the point
of authorization and at each programme evaluation.
Programme standards are what schools demonstrate in
order to maintain authorization; they can be reached by
implementing the practices identified for each standard.

Teaching hours

The number of clock hours of contact time with students.

The school

A holistic term referring to the entity established for
implementing the programme(s), the decision-makers and
its stakeholders.

Written curriculum

The documentation identifying in detail what is to be
taught, such as planners, units, outlines, lesson plans and
syllabuses.
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ISLK Language Policy

General Overview - Whole school
Philosophy
The ISLK Mission Statement says:
ISLK is committed to creating an environment of equal opportunities that promotes
understanding and respect, with a continuous focus on social responsibility and
democratic issues.
The aim of the school is to provide a quality curriculum, allowing students to realise
their highest potential and gain a life-long love for learning.
Our mission is to educate all students in a supportive and challenging environment to
become open-minded, life-long learners whose performance is a credit to themselves
and society.
In order to achieve our mission, we see languages as resources that express cultures and
identities. These are valuable assets for becoming open-minded learners. We believe that
the teaching and learning of language at ISLK should encourage and give opportunity to all
students to express themselves confidently and creatively in more than one language and
also practising listening carefully to the perspectives of other individuals and groups. At ISLK
all teachers are language teachers and are responsible for creating and promoting a caring
community of language learners which encourages taking risks. We provide education for
international students with unique and diverse backgrounds, knowledge, learning styles,
strengths and challenges. We see student diversity and individual differences of all kinds as
opportunities for enriched learning and not as problems to be fixed. It is central to the
development of international mindedness and intercultural understanding and respect.

Language Profile of the ISLK Community
The language profile of ISLK reflects the diversity of the local community. Lund is one of
Sweden’s most international cities due to its university and companies that attract
professionals and their families from all over the world. Students and staff at ISLK form a
part of this multilingual community. The transitory nature of our student body results in an
ever-changing language profile. Currently, the student body of ISLK represents
approximately 45 different languages where a majority of the students are fluent in more
than one language. The staff body represents 17 different nationalities at the moment. ISLK
values and embraces our rich language landscape.

Multilingualism
All staff at ISLK have a sense of shared responsibility and contribute through their different
roles to ensure a positive, inclusive atmosphere and for each student to experience a sense
of belonging and respect for who they are. We continuously value and celebrate our diversity
such as cultural and religious diversity, learning diversity and multilingualism.
ISLK encourages multilingualism in order to enhance the learning environment and promote
the wellbeing of students. This entails affirming identity by “promoting a class and school
environment that welcomes and embraces the diversity of languages, cultures, and
perspectives” (Language and learning in IB programmes P. 31, 2014).
In accordance with these goals, the students have the opportunity to study their mother
tongue from PYP 3. We value and embrace all students’ home languages as a resource and
support for learning a
 s well as strong collaboration with parents to help establish an
understanding of students’ home languages and contributing to affirming identity.
When applying to ISLK, families are asked to map out their child’s language-s and the
estimated level of the language-s in order for the school to know the student’s language
background and prepare for adequate support and reception.
While ISLK values the diversity of languages, the language of instruction at ISLK is English.
We strive to enable our students to access their education in English with the support of
other languages and through immersion.
Swedish is the host country language. Therefore all students are required to learn Swedish
at an appropriate level. ISLK continually engages with the Swedish community through
cultural activities, field trips, visits to/from local businesses, and cooperation with local
schools.
Language teaching and learning
Language teaching and learning span all disciplines and stages of development. The
continuum of language domains at ISLK outlines the way we teach and learn literacy. It is
based on Michael Halliday’s (1985) three strands (Language and learning in IB programmes,
P 21, 2014):
● learning of language (interpersonal and practical communicative skills)
● learning through language (constructing meaning, synthesizing information,
internalizing concepts)
● learning about language (literary analysis, critical thinking, interpretations of texts)
These skills are interdependent and interconnected. Language learning requires the learner
to work simultaneously with the different domains. Examples of the main skills are reading,
writing, listening, speaking, viewing, and presenting.

Whole-school Strategies for Language and literacy development
To continuously strengthen language and literacy development and offer pathways to
learning languages we work to:
●

●

model
○

how to write different text types

○

how to use background knowledge to transfer skills

○

how to pronounce words by writing out word parts phonetically

○

command terms such as analyse, explain, compare, contrast

facilitate activities such as
○

assigning roles to express content in different ways (summarizer, illustrator,
question-asker, etc.)

●

○

rephrasing and summarizing, in a mother tongue when appropriate

○

note-taking and recording personal word lists

○

dramatizations and role-play

○

reading logs

○

encouraging group and partner work in English and/or mother tongue

provide
○

sentence starters

○

pictures to aid understanding

○

modified texts

○

planning tools like graphic organizers and writing frames

○

synonyms, definitions, word parts, cognates

○

subtitles

○

word banks

○

displays with word walls and useful classroom expressions

○

keywords written in home languages with input of students

○

example student work

Language Support
English is the language of instruction at ISLK. The practice of the school is to immerse
students in English-speaking classrooms with students of their own age. The goal is to
support a speedy language acquisition process enabling the student to access the
curriculum and participate in all aspects of school life as quickly as possible.
Students who are new to English get additional English language support both in and
outside of their class.

Students are assessed upon their arrival and given support based on their needs. Both the
MYP and PYP have a language acquisition scale recently adapted from WIDA. See
Appendix 1. WIDA’s five developmental stages are used to document individual student
progress towards the target language.

PYP
General - Languages in PYP
In Making the PYP happen (2009:71) we find ideals to strive for in language teaching.
Teachers follow the Language Scope and Sequence to plan language learning experiences.
Please see Appendix 2.
Literacy
In the ISLK PYP we believe that every aspect of a student’s school experience is a valuable
opportunity for the development of language skills. We use language to construct meaning,
support conceptual development and develop critical thinking skills. Language and literacy
skills are taught in a relevant, authentic context within the Unit of Inquiry whenever possible.
PYP classrooms reflect a language-rich environment and provide meaningful reading and
writing experiences. We aim for an integration of authentic literature and the teaching of
different text types to support student inquiry. We use a balanced literacy program including
modelled reading, language experience, shared reading, guided reading, book discussion
groups, independent reading and writer’s workshops. Reading instruction focuses on five
essential components: phonics, phonemic awareness, fluency, vocabulary and
comprehension. PYP teachers believe that language and literacy learning is a
developmental process. Therefore, we use flexible grouping in Reading, Writing and Spelling
instruction to allow students to learn at their individual instructional levels and differentiate
teaching and learning.Teachers use formative assessments and observations to guide
language instruction and determine the students’ needs in strategy and skill development.

Language Support in the PYP
PYP students in need of language support are scheduled to have language support two
times per week in a smaller setting with a language support teacher. The students who are

new to English will prioritize learning English before they start learning Swedish. Usually the
PYP students will need at least one year of English language support lessons before they
are ready to join the Swedish language classes.
Swedish Language Acquisition
All students participate in Swedish lessons unless they attend English Language Support.
Swedish A is for students who have a greater command of the Swedish language. Swedish
B is for students who are in the process of acquiring the language and who are not yet at a
native or near native level.
The teaching and learning follows the IB PYP Language Scope and Sequence as it is
interpreted in the ISLK Swedish Phase Rubric. See Appendix 3. Eligible students are

assessed in Swedish at the end of each term. Students in Swedish B may be moved to
Swedish A depending on their progress. See Appendix 4.

MYP

Literacy
In the ISLK MYP we believe that every aspect of a student’s school experience is a valuable
opportunity for the development of language skills. We use language to construct meaning,
support conceptual development and develop critical thinking skills. Language and literacy
skills are taught in relevant, authentic contexts through all subjects and under the umbrella of
the Approaches to learning skills. MYP teaching and learning reflect a language-rich
environment and provide meaningful reading and writing experiences as well as speaking
and listening experiences. We aim for an integration of authentic literature and the teaching
of different text types to support student inquiry. We work with a balanced literacy program
including: modelled reading, language experience, shared reading, guided reading, book
discussion groups, independent reading and writer’s workshops.

General - Languages in MYP
The aim for all students is to have at least one Language and Literature course and one
Language Acquisition course, but it may be that a student for a certain period of time will be
having one or two Language Acquisition courses instead, or one Language and Literature

course and English language support.
Language and Literature indicates that the language is taught in a way appropriate for native
speakers or near-native speakers. Language Acquisition indicates that the language is
taught in a way appropriate for students who are not native or near-native speakers.
English Language & Literature
All MYP students at ISLK are enrolled in English Language & Literature and supported within
the program.
Language Support in the MYP
To make the immersion successful some students may need additional Language Support to
the one provided by the subject teachers. This is decided by the Learning Support Team in
collaboration with the mentors and subject teachers. With the aid of a teacher or learning
support assistant, these students may have small group tuition and/or in-class support to
reinforce language skills and subject-specific material. Temporary adjustments may be made
to the timetables replacing regular classes with English Language Support.

Swedish Language & Literature and Swedish Language Acquisition
There are two Swedish courses offered at ISLK: Swedish Language & Literature and
Swedish Language Acquisition. Swedish is a part of the MYP curriculum for all students with
the exception for students whose timetables are modified for extra English Language
Support depending on individual needs. The two different subjects are Swedish Language
and Literature (Swedish LL) and Swedish Language Acquisition (Swedish LAQ). Swedish
LL is for students who have a greater command of the Swedish language. Swedish LAQ is
for students who are in the process of acquiring the language and who are not yet at a native
or near-native level. Swedish LAQ consists of 6 phases, spanning from beginners, phase 1,
up to near-native level (phase 6). However, students who are in phase 4 are usually deemed
ready to transition to Swedish LL. The Swedish LAQ teacher is responsible for the
placement of students in the different phases according to their abilities outlined in the
Phase Rubric in appendix 1. The language teachers and the MYP Coordinator decide when
it is appropriate for a student to transition from Swedish LAQ to Swedish LL based on the
assessment of the student’s level of the language with regards to the objectives and criteria
for the two courses.

French, Spanish, and German Language Acquisition
Aside from Swedish Language Acquisition, French, Spanish, and German are offered at
ISLK. French and Spanish are offered for MYP1-5. German is offered for MYP 4-5. All
students are required to have at least one Language Acquisition. Most students at ISLK
have more than one Language Acquisition. Students in need of different kinds of support
could occasionally be working according to a modified timetable where the Language
Acquisition is not included.

The Languages Acquisition consist of 6 phases, spanning from beginners, phase 1, up to
near-native level (phase 6). The Language Acquisition teacher is responsible for the
placement of students in the different phases according to their abilities outlined in the
Phase Rubric in the Appendix 5. In order to move up to the next phase, the student must
have reached most of the objectives of the previous phase.

Students who arrive during MYP 5 with no previous knowledge of any the languages offered
at ISLK will not start a new language course in MYP5 with the exception of Swedish
Language Acquisition.

Students are encouraged to continue learning the same Language Acquisition (Spanish,
German, French) in each year of the MYP but exceptions may be made for a student to
transfer to another language under special circumstances.

Students who are native or near-native speakers of Spanish, German, or French are usually
not eligible for the corresponding Language Acquisition course. These students will be
advised to take the mother tongue course in that language.

Appendixes
Appendix 1
ISLK Language Support progress scale - The scale is based on the WIDA Language Support Progress Scale
General Progress Descriptors
MOVING
FLUENT AND LITERATE IN ALL SKILLS: Comprehends academic discourse with little difficulty. Speaks fluently
with few errors. Reads and writes both concrete and abstract materials. Is able to manipulate the language with
relative ease and regularly uses metaphorical expression. Shows the ability to work up to potential in all subjects.
REACHING
NEAR ENGLISH FLUENCY IN ALL SKILLS: Comprehends much academic discourse but needs occasional
repetition. Converses in a near fluent manner with an excellent range of vocabulary. Has developed a mature
form of argument both in conversation and writing. Occasionally uses idiom but shows a slight uncertainty in this
usage. Uses grammatical structures well with few errors and applies them methodically in both written and
spoken form. Listens well with good understanding and reply.
BRIDGING
CONFIDENT APPROACH IN ALL SKILLS: Has the ability to understand a wider range of text and analyze its
content. Shows confidence when answering written comprehension questions. Less confusion, at this stage,
when applying the tenses and grammatical structure. Reads aloud with more confidence and shows an
improvement in pronunciation. Shows evidence of understanding text when questioned. Is more confident to
converse and is less hesitant when speaking in day to day conversation. Has increased and widened both
recognition and use of vocabulary.
EXPANDING
GENERAL UNDERSTANDING AND IMPROVED USAGE OF SKILLS: A consistently improving ability to offer
conversation, although at times is still rather hesitant. An improvement in pronunciation and an increase in
vocabulary recognition. Constructs a fairly acceptable essay grammatically, at this level, with a better
understanding of how to punctuate. Shows a greater understanding of written text as a whole rather than just
relying on the gist. Reads aloud fairly well with better pronunciation although there is a need to improve on
intonation.
DEVELOPING
ADEQUATE AND IMPROVING SKILLS: Shows a fair ability to offer simplified conversation with an improved
confidence. Is still rather hesitant, at times, conversationally. Possesses an increasing vocabulary. Shows the
ability to comprehend simple aural material and can react positively to simple requests and offers. Can evaluate a
fair percentage of what is said. Is able to comprehend a larger range of simple text and give opinions and
explanations, although hesitantly. Shows the ability to construct and write sentences in simple tense form and to
compose a fairly short essay. A slightly improved knowledge and usage of punctuation.

BEGINNING
BASIC SURVIVAL ENGLISH: Can comprehend when a speaker repeats and gestures. Speaks haltingly with
limited confidence when offering conversation. Has a limited vocabulary and often relies on translation. Shows
evidence of frequent errors in grammar, word usage and pronunciation. Has a basic knowledge of how to ask for
things, greet and comment in a simplified but broken form. Is able to read simple text and basically comprehend
the gist. Has difficulty in producing written answers to very simple questions and following easy instructions.
ENTERING
VERY LIMITED UNDERSTANDING: The student is receptive to some vocabulary but depends almost entirely
upon gestures, facial expressions, pictures, dictionaries and often a translator. Can read and pronounce, with
difficulty, written words and short sentences with only minimal understanding. Writes with an extremely limited
understanding of sentence structure and spelling. Possesses very limited knowledge of punctuation. Shows an
inability to ask simple questions in normal situations.

Appendix 2 From PYP Making it happen (2009)

Appendix 3  ISLK PYP Swedish Phase Rubric

Appendix 4

Appendix 5 Taken from Language Acquisition guide (2014)
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Empty table- make a copy. You can see a Swedish example below.
Content understandings:

Word Bank:
every day vocabulary

Supporting Language
Understandings:

Sentence Frames:

Learning Engagement/Activity:

Cross-linguistic connections:

Word Bank:
unit vocabulary

Word Bank:
subject specific vocabulary

INSTRUCTIONS: PLANNING FOR ADDITIONAL LANGUAGE LEARNERS
Content understandings:
CONCEPTS: FORM +
FUNCTION
LANGUAGE CONCEPTS:
AUDIENCE AWARENESS &
TRANSITIONS

Word Bank:
every day vocabulary

Word Bank:
unit vocabulary

att göra en video
att beskriva
en hobby
något du vet hur man gör
Hur gör man?

instruktion
Du behöver en …, en … och en
...
först ...
sedan…
till sist…
Nu är … klar!
måste (SvA)
kan (SvA)

Being able to share knowledge
about how you perform certain
activities in the form of
instructions.

Supporting Language
Understandings:
Expository writing will help us
share ideas and knowledge with
our friends so they can learn to
do a new thing that we master
but they don’t yet.

Sentence Frames:
Nu ska jag berätta hur man ….
Först ….-r du …
Sedan ….-r du …
Till sist ….-r du …
Det allra viktigaste är att … !
Nu är … klar!
För det första, för det andra, för det tredje… (SvA)

Word Bank:
subject specific vocabulary

verb
sekvensord?
substantiv: en/ett
olika steg
sekvenser
ordföljd (Swedish: V2)
hjälpverb
organization: make transitions
clear: voice, key words, rythm
presenting skills: slowly, clearly

Learning Engagement/Activity:

Cross-linguistic connections:

Make a video to explain. On
cards there are some key words
that they will show and read out
loud while doing their
presentation.

In Swedish the word order has to be V2 which means that the verb comes second in a sentence:
Först tvättar du äpplena (First you wash the apples).

Maybe make a poster that looks
like a recipee.
Criteria as a transparent checklist
of a good presentation.

Cognates:
Först (First)

Attendance policy and Absence procedures
Information and guidelines for staff

Attendance at ISLK
By law, children between the ages of 6 and 16 must attend compulsory school (‘skolplikt’). It is the
parent/guardian’s responsibility to ensure that the child attends school. It is the school’s responsibility to
ensure that the students complete their schooling. The school is also responsible for taking attendance and
reporting absences to parents of all age groups. At ISLK attendance is also essential in PYP 1, i.e. from the
age of 5, as this is the equivalent of year 1 in our international school system.
The students are in school 178 days out of 365 in a year. Therefore the school asks parents to book trips etc.
during the 187 days their children are not in school. The school is very restrictive with approving leave of
absence during school time.
Procedures for taking attendance in Skola24
PYP
In the PYP teachers record absences twice a day at 8:30 and 14:30. Teachers who have the first lesson with
students (homeroom teachers or single subject teachers) will record absences or late arrivals by 8:50. At
14:30, homeroom teachers will record/update Skola24 to reflect students’ absences for the day (9:00-14:30),
this will include the time a student left in the case of leaving for an appointment or leaving due to illness
throughout the day. When students are in a single subject lesson for the last lesson (13:30-14:30), the single
subject teachers will inform homeroom teachers if a student has gone home during that lesson. The
homeroom teacher will update Skola24.
When teachers are absent, it is the responsibility of all teachers in the year group to work together to record
and update Skola24. LSAs do not have logins or students attached to them in Skola24, therefore the other
homeroom teacher will need to assist LSAs to access Skola24 if necessary. If there is only a substitute in a
class (e.g. single subject lesson), substitutes will need to take attendance on paper and leave the paper with
an LSA/in the classroom for the class teachers to update in Skola24 the next day.
MYP
In the MYP the subject teacher will take attendance at the beginning of each class. When teachers are absent,
the substitute teacher will take attendance on the group list provided by the office. Office staff will register in
Skola24.

Updated May 2019

Procedures regarding absence
Procedures for mentors/class teachers to keep track of student absences
Mentors/class teachers are responsible for checking absence trends in Skola24 for their students at the end of
every month. If there is an absence of significant extent and/or repeated patterns, follow the plan of action for
Unnotified Absence and Notified Absence described below.
In the MYP, the mentors send reports from Skola24 to all parents/guardians for them to sign/acknowledge
once per term (end of November and end of April).
In the PYP, reports from Skola24 are only sent to parents/guardians if the absence is of significant extent or if
there is a concern.
Plan of Action for Unnotified Absence
1. The school is obliged to contact the parent/guardian on the day of absence. The absence is reported
digitally in Skola24 by the teacher responsible. An automatic message is generated and sent to the
parent/guardian.
In the PYP, the teachers need to alert the office immediately if a student has not been reported absent
by parent/guardian in Skola24 and is not present during morning attendance. The office will phone the
parent/guardian.
Frequent repeated unnotified absence
2. Possible reasons for the absences are clarified by the mentor/class teacher contacting the
parent/guardian and reinforcing/sharing the policy. If there are concerning reasons in need of further
investigation, the mentor/class teacher invites the parent/guardian and the student to a meeting. If
needed, extra support and adaptations are put in place. Initiatives and measures are documented, and
a follow-up meeting is arranged.
Continued absence
3. The school Principal/Vice Principal, in collaboration with the LST (Learning Support Team), decides
on measures, and arranges a meeting with the parent/guardian, the student, and representatives from
the LST.
4. If the situation does not improve, the Social Services, Child and Adolescent Psychiatry (BUP),
Primary Healthcare, Child and Adolescent Habilitation, or the Police may be contacted depending on
the situation. The work is documented and followed up. The Lund Schools Resource Centre (LSR) may
also be consulted if measures have not had the desired effect.
Plan of Action for Notified Absence
1. The mentor/class teacher contacts the parent/guardian when the notified absences are of significant
extent and/or repeated patterns to alert the parents about the quantity and reinforce the policy.
2. If parents/guardians request a leave of absence for more than two days, the decision made by the
principal is sent to the parent/guardian by the office with a cc to the class teacher. If the absence is not
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approved, and the parent/guardian chooses to take the student out of school anyway, the teacher
marks the student as absent and as “not notified” (oanmäld).
Continued notified absence exceeding 15% during a two month period
3. The mentor/class teacher informs the LS Coordinator (PYP/MYP) who brings the concern up with
the LST and the team decides who will contact the parent/guardian for further investigation of causes
and decision on measures.
Continued notified absence exceeding 20% during one term
4. If the student continues to have considerable absence (unnotified and notified absences exceeding
20% in total during one term), the school Principal reports every student’s absence once per term to
the Child and Education Committee, City of Lund. If the student lives in another municipality, the report
is sent to the home municipality. Measures and initiatives must continue at the school.
If there is any reason to suspect that a child is being maltreated, a notification of concern must be
submitted to the Social Services. Please inform any member of the LST immediately.
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Attendance Policy and Absence Procedures
Information for parents

Attendance at ISLK
By law, children between the ages of 6 and 16 must attend compulsory school (skolplikt). It is the
parent/guardian’s responsibility to ensure that the child attends school. It is the school’s responsibility to
ensure that the students complete their schooling. The school is also responsible for taking attendance and
reporting absences to parents of all age groups. At ISLK attendance is also essential in PYP 1, i.e. from the
age of 5, as this is the equivalent of year 1 in our international school system.
The students are in school 178 days out of 365 in a year. Therefore the school asks parents to book trips etc.
during the 187 days their children are not in school. The school is very restrictive with approving leave of
absences during school time.
Parents responsibility
It is the parent’s/guardian’s responsibility that the child is in school on time ready to learn. If a child is ill or for
any other reason absent, the parent/guardian has to report to the school the same day.
Reporting illness
If a child is ill the parent/guardian need to report to the school before 8 am every day of the illness. The
parent/guardian should phone the automatic reporting system Skola24, phone number 0515-86928. The
parent/guardian need to have the Swedish personal number of the child at hand.
If the parent/guardian has not yet received the personal number for their child/children they can phone the
reception, phone number 046 3597570. The reception will then put the absence into Skola24.
Planned leave of absence
Parents/guardians can apply for leave of absence for their child if there are exceptional reasons. However, the
school needs to give their permission and an application can be turned down. The parent/guardian need to fill
in a leave of absence form well in advance. For absences of two days maximum, the permission can be given
by the mentor/class teacher. For absences of three days or more, a permission by the Principal/Vice Principal
is necessary.
Parents/guardians find the leave of absence form on the school website and in the school reception.
Unnotified absence
Unnotified absences will be registered in Skola24 and a message will automatically be sent to the email
address registered by the guardian.
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Procedures for taking attendance in Skola24
PYP
In the PYP teachers will record absences twice a day at 8:30 and 14:30. An automatic message will be sent by
Skola24 to the parents/guardian if the student is absent. Unnotified absence will be reported to the ISLK office
and staff will phone the parent/guardian immediately.
MYP
In the MYP the subject teacher will take attendance at the beginning of each class. Both notified and unnotified
absences will be sent by Skola24 automatically to the parent/guardian.
Procedures regarding absence
Procedures for mentors/class teachers to keep track of student absence
Teachers will check absence trends in Skola24 at the end of every month. If there is an absence of significant
extent and/or repeated patterns or another concern, action will be taken.
In the MYP, teachers will send reports from Skola24 to all parents/guardians for them to sign/acknowledge
once per term (end of November and end of April).
In the PYP, reports from Skola24 are only sent to parent/guardian if the absence is of significant extent and/or
repeated patterns, or if there is a concern.
Actions taken in case of high absence and concerns
1. Parents/guardians are contacted and meetings set up with mentors/class teachers.
2. Learning Support Team/Educational Leadership Team notified and involved.
3. If necessary, contact with external parties will be taken, for example: Social services, Child and Adolescent
Psychiatry (BUP), Primary Healthcare, Child and Adolescent Habilitation or the Police, depending on the
situation.
All actions will be documented and followed up. Support will be put in place when applicable.
4. If the student continues to have considerable absence (unnotified and notified absence exceeding 20%), the
School Principal reports every student’s absence to the Child and Education Committee, City of Lund. If the
student lives in another municipality, the report is sent to the home municipality.
If the school has any reason to suspect that a child is being maltreated, physically or verbally, the
school is obliged to submit a notification of concern to the Social Services.
(Social services Act, Chapter 14, §1)

August 22nd, 2019

ISLK Equal Treatment Plan 2019-2020
ISLK Vision: A community of lifelong learners reaching their full potential

My worst fear is that
no one will like me.
New MYP student

AI feel safe when
there is an adult
in the playground.
PYP student

It’s important for
students to have an input
on what you are
learning.
MYP student

Staff members that students and parents can contact:
Ulrika Wiman, School Principal, 046-359 76 42/073-448 51 13 ulrika.wiman@lund.se
Maria Heiner, Vice Principal, 046-359 54 68 maria.heiner@lund.se
Darrell Piper, MYP Coordinator 046-359 44 45 darrell.piper@lund.se
Madelene Mumford, PYP Coordinator, 046-35 78 38 madelene.mumford@lund.se
Anna McClintock, School Counsellor, 046-359 68 32/070 9432743 anna.mcclintock@lund.se

Our policy
ISLK is committed to create an environment of equal opportunities that promotes
understanding and respect, with a continuous focus on social responsibility and democratic
issues. The aim of the school is to provide a quality curriculum, allowing students to realize
their highest potential and gain a life-long love for learning. Our mission is to educate all
students in a supportive and challenging environment to become open-minded, life-long
learners whose performance is a credit to themselves and society. In order to be successful
academically ISLK recognizes that its students must enjoy school and be supported in a sense
wider than the academic. Individual welfare and academic success are interdependent, an
axiom reflected in the school’s commitment to the IB’s ‘holistic’ principles.





Everyone has the right to feel safe and included at the school.
Everyone has the right to personal integrity and dignity.
Everyone should know where to go if they need support.
There is zero tolerance of degrading treatment in the school.

Information about the Plan
The Plan is communicated to students during mentor time and class councils, in the
beginning of every school year. The teachers and students will connect to the Plan
throughout the school year in different units where applicable. To staff the Plan will be
implemented during workplace meetings, and to parents via parents’ meetings and through
the school’s web-based learning platform. There are also two student friendly versions of
the plan, one for PYP and one for MYP easily accessible in every classroom and in the digital
classrooms (Google classroom).

Assessment
Assessment of the work with last year’s plan was taken up in the Educational Leadership
team (ELT), Learning Support Team, at MYP and PYP development meetings the Student
Councils and the ISLK Friends development group. The plan gets updated during the school
year.

Responsibility and participation
Principal and Vice Principal
The principal is responsible for developing, implementing, evaluating and reviewing this
plan. The principal has a responsibility to communicate the plan to staff, students and
parents. The principal is responsible to convene meetings with parents in degrading
treatment investigations and to contact the Social services or the Police if necessary. These
things can also be delegated by the Principal to the Vice Principal or the counsellor.

Staff
The work teams continually discuss issues relating to campaigns and preventive measures.
All staff members participate in work relating to vision and goals.
Daily all members of staff are responsible for creating an environment of equal opportunities
that promotes understanding, support and respect. School staff also has a responsibility to
model and promote appropriate behaviour and to respond in a timely manner to incidents
of degrading treatment. In addition teachers have a responsibility to provide pedagogy that
supports students to develop an understanding of equal treatment work, degrading
treatment and its impact on individuals and the broader community.
Students
Students have a responsibility to contribute to a good working climate and to strive for
positive relationships with peers and staff. They have a responsibility to follow school rules
and respect individual differences and diversity. Moreover they are asked to report incidents
of degrading treatment according to this Plan.
Parent/Guardian
Continual discussions about values and student welfare are held with the Parents and
Teachers Association (PTA) at school.
Parents and guardians have a responsibility to respect and follow the school rules and
policies. Parents and guardians are encouraged to collaborate with the school to support
their children to become upstanding citizens and to develop responsible behaviour, which
also includes online behaviour. They are asked to report incidents of school related
degrading treatment and work collaboratively with the school to resolve incidents.

Equal Treatment work at ISLK
ISLK is an inclusive school with a goal to be the best school for every student. Student
diversity of all kinds can be included as a resource, seeing individual differences not as
problems to be fixed, but as opportunities for enriched learning. It is the school’s
responsibility to promote student welfare and to work with preventative measures with
regards to equal treatment.
1. We work according to the IB Learner Profile, code of conduct and units according to the
IBO Programmes where we develop international mindedness in our students’ value
systems. Teachers are role models for students and each other in their daily work.
2. We have regular whole-school assemblies on particular themes, e.g. gender equality and
UN Day.
3. MYP students work on the grounds of discrimination e.g. units on disability to improve
understanding and tolerance for other students’ needs.
4. PYP and MYP students go on field trips to recognize freedom of religion. They have units
of inquiry on e.g disability and inclusion. They arrange debates on age-appropriate
controversial issues to teach respectful debate and multiple perspectives.
5. At After School Program (ASP, Fritids) several different celebrations are being honoured
throughout the year: Halloween, Eid, Pakistan Day, Hanukah, Christmas, Chinese New Year,
Bangladesh Day, Easter, Lucia, etc.
6. At ASP gender equality is promoted through all children participating in all activities.
7. MYP 4/5 visits Ungdomsmottagningen (Youth Clinic) to discuss and get information on
relations and sex and health education.
8. The school has been taking part in the FRIENDS programme 2012-2016 which increased
our awareness and knowledge. The school have continued to use the FRIENDS questionnaire
and theme books. Parent and staff have also participated in Friends Safety Online training.
9. The Principal informs all parents at the beginning of term about the laws in Sweden with
regards to equality and how it is applied in school.

Preventative ongoing activities
 We have common rules (School rules and expectations) across PYP and MYP.
Every class has essential agreements/social contract based on this plan.
 We have class councils and PYP and MYP Student Councils providing opportunity
for students to take action, be involved and in control of their education.
 We have weekly class meetings in all year groups providing opportunity for
students to discuss collaboration, friendship and welfare in the school
environment.
 Anti-degrading treatment campaigns and “appropriate language” campaigns.
 We do evaluation exercises and group-strengthening activities with all students.
 PYP has the subject PSPE, Personal, social and physical education (encompasses
physical, emotional, cognitive, spiritual and social health and development).
 To support PYP teachers and assistants we have adopted the Positive Discipline
approach which aligns with our philosophy of behaviour and with the IB. It is a
tool for teachers and assistants to use to support them in working with behaviour



in the classrooms. It encourages understanding, open-mindedness and respect
towards other people and their personality – strengths and weaknesses.
We have staff on break duty, rules and routines for the playground and adults in
changing rooms for PYP students.
All staff have the option to eat a pedagogical lunch with the students in the dining
room which gives a high student to staff ratio.
At ASP the children are organised into small mentor groups in order to feel
included, welcomed and supervised and there is collaboration between the grade
levels with an inclusive approach.
The Learning Support Team meets every week and follows up the student’s
psychosocial situation, health and progress. The team’s responsibility is to
promote student welfare.
Inventory and plan of action for teaching and learning connected to Relations, sex
and health education in collaboration with the sex and health education
coordinator at Lunds kommun.
The Learning Support Team members are available for individual meetings with
all students at ISLK.
Group meetings for new students led by School Counsellor.
All students in the pre-school class, Year 4 and Year 8 have individual health
discussions with the School Nurse every year.
Our low student to staff ratio allow staff to closely monitor the behaviour and
actions of students.
Staff work in Professional Learning Communities (PLC:s) with a focus on inclusive
education to promote a common approach amongst staff .
Sports day activities.



Field trips.



PYP House groups.



School celebrations for example UN-day, Earth Hour Day, Whole School Party and
Crafts day at Christmas (MYP).












Degrading treatment and discrimination - Definitions
Degrading treatment includes behavior that violates a child or student’s dignity, without
necessarily being defined as discrimination according to The Discrimination Act (2008:567).
Degrading treatment can for example consist of violating comments, spreading rumors,
ridiculing, kicking and punching, exclusion or threats. It is also common for degrading
treatment to occur on the internet, for example on social media.
Degrading treatment can be performed by one or several persons and can also be aimed at
one or several persons. A student can for example be subjected to degrading treatment by a
staff member or by other students/children. Degrading treatment may consist of one
isolated incident or be systematic and reoccurring.

Discrimination according to the Swedish Discrimination Act (2008:567) is when a person’s
dignity is violated and/or is treated disfavourably in connection to one of the seven grounds
of discrimination:
1. Gender
2. Religion
3. Ethnic background
4. Disability
5. Age
6. Sexual orientation
7. Transgender identity or expression
(Report 353:2011, The Swedish National Agency for Education).
Discrimination can be direct or indirect and does not have to be intentional to be unlawful.
Harassment and sexual harassment are also forms of discrimination. Harassment can be the
expression of ridicule or degrading generalisations that have a connection to any of the
grounds of discrimination.
Harassment can also be of a sexual nature and can involve comments and words, unwanted
touching or leering.

Procedures for investigating degrading treatment
Degrading treatment of student by staff
All violations should be reported to the principal or vice principal, who is responsible for
investigation and measures.
How the school handles victims of degrading treatment
The most vital thing is that the degrading treatment is stopped, the victim is heard and steps
are taken to help the student to feel safe again. School counsellor/Class teacher/Mentor will
continue to monitor the situation.
How the school handles students who subject others to degrading treatment
Degrading treatment is deemed a serious matter and will not be tolerated. The immediate
priority is to stop the degrading treatment, therefore instances will be dealt with without
delay. Intervention and resolution strategies will be adopted to ensure that the student fully
understands the consequences and effects of his/her behavior with regards to the victim.
When necessary disciplinary actions will be taken and reports to the police and/or Social
Services will be submitted.
How to proceed with degrading treatment between students
1. The staff member who witnesses or is the first one to hear about the bullying, harassment
or degrading treatment is responsible for writing an incident report.
2. Depending on the situation, mentor/teacher/Learning support team member will talk to
the students involved and investigate the incident.
3. If needed the guardian of the involved student(s) will be contacted by either mentor/class
teacher/LST-member/coordinator.
4. A decision is made whether the matter can be finalized. If the violation is considered to be
severe, proceed to step 5.
5. The Learning Support Team is informed and will set up an action plan to stop the
degrading treatment.
6. The school will continue to monitor and follow up on the situation.
7. If the school decides it is necessary and beneficial, the School Principal will contact the
Social Services or the Police.
All incidents are reported by the school counsellor to the Board of education in Lunds
Kommun.

